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CHAPTER I 
THE PROBLEr1 
1 . Statement of the Problem 
1 
The purpose of this thesis is to present an accurate 
sample of art education as it functions today in typical 
junior and senior high schools of the Greater Boston area . 
Based on a status study , the mai n con t ribution vrhich the 
'•Tr i ter expects to make is a number of recommendations fo r 
art education i mprovement by indicating aspe cts needing 
attention, and by suggesting methods to alleviate deter-
rents of effective programs in art . Art education as it 
opera tes betl'reen the teacher and the pupil in the class-
room is not the concern here; rather , an objective study of 
t h e or anization and objecti ves of art education , its rela-
tionship to the curri~ulum , personnel , course content , 
physical p l ant , and bud ·et are the matters involved . 
A statu s study of the present fun~tions of art education 
for youth is a first step toward finding ways to strengthen 
an area of educational activity which i s too oft en erron-
eously cons i dered as an a fterthought , an a budget or time-
straining "fr ill". In order fo r art educators to determine 
2 
v1hat action is necessary and desirable to move ahead <.·1i th 
t h e needs of the time s , they must knovJ' the existing founda-
tion upon which the f uture can be built . A status study can 
hel in this respect . 
From casual observations of scores of art classrooms 
throughout the United States the writer has noticed a profu-
sion of approaches to the t each ing-learnin"· experi ence in art . 
-r.aa t are the b_ndin · aspects i·lhich give all these acti v ties 
cohesion? Conformity of action in education i n the United 
States is enerally not adhered to nor desired. This s as 
it shoul d be rhen developin individuals for a democratic 
society . Simil ar basic rinciples and objectives should 
exist , ' ut the manner of their application can be as varied 
as there are numbers of human personalit e s involved in t e 
ex-perience . 
Observin t 1i s s eemingly hel ter- skel ter vari ety of -'·ways 
to develop the c:il d through art , many questions sue_ as the 
follovTing come to mi nd . Does a common bond exi st in art pro-
grams of one school and another throu such matters as guiding 
rinc i ples and c esired oal s? Do ant thet cal attitu es tm1ard 
art education exi st among those i n key · os i tions who influence 
lanning. In what <.·rays do p:1ysical p lants for art · ro rams 
vary? And so f orth. 
! rt activities contribute valid sources for educational 
~rowth . In order to set standards for evaluatin · data re-
3 
sented here , an understandi ng of the ge _erally a cknowled ed 
conti• i butions of art to l earnim i s needed . Thi s i' ill be 
covered i n the review of rel ated l iterature in Chapter II . 
It is ho ed that the reader l'ill a rive at h i s own conclusions 
about the art curricu l ums in this study a ided by the facts 
presented here , because this is not a cri t i -cal analysis of 
art education , but rather like a mirror r eflecting conditions 
of the day. 
The i·rri ter knous of no recent fo rmal studies of art 
education "\•Thi ch are all-inclusive , but studies of single or 
relatively fevl aspects are to be found. A fe1·,r uill be revie"\ied . 
Tterefore , it i s felt that by takin a sample cross-section 
of th~ v~ry many art programs operat in~ in a large metropol-,.. 
itan area , enco ass ng urban and rural districts , reasona ly 
typ cal samples of art in educat i on will be f ound . Since the 
senior h i Gh schoo l student i s the one most frequent l y severed 
comJletel y from art, t h e study will deal with the j unior and 
senior high school years. 
acts that need to be presented are many . O'iv do art 
pro rams fit nto the school curriculums ; how many students 
artici pate in art offerings ; w at types of perso s determine 
art programs, obj e ctives , and course content ; what kin s of 
facilities exist for art education ••• furniture, storage , 
disp l a y provisions , special equipment , visual- aids ; i·ihat are 
average budget a lloHances ; and vL ere a re art activities to be 
4 
had out of school hours. The exceptional instances in these 
areas are often propagandized, but only in piece-meal fashion. 
One needs to see the p icture ,tlhole. rfuat is oing on in the 
many uru1eralded classrooms also needs to be known . 
2 . Sources of the Study 
Ty leal institutions offering couses in art such as 
public and private schools, social agencies, and museums of 
art are the larger institutions from \•Thich could be obtained 
the desired data for a study such as t h is. It i'las deci ed to 
inspect art programs at the above mentioned sources in a 
lar e metropolitan area where one v10uld find a ·amut of social, 
economic, ethnic, and religious grou s, in both urban and 
rural environments. 
The Greater Boston area was chosen for its convenience 
for study and also because it is a locality in the United 
States where one vroul d expect above median perfor ance in art 
education. Dra\ving in the public school program, although 
a l most vrholly mechanical, vras first initiated on a l arge 
s cale here . The Boston Yiu seum of Fine Arts vras one of the 
first institutions of 1 ts type in t he country, and has al\'lays 
been a leader. Culture , art being an indispensable ingred-
ient, and Boston are synonymous (at least to the punsters of 
mass-communication media). The Greater Boston area has a 
generous number of forward-looking leaders in education who 
continually search for i mprovements in education. Of pertinent 
' 
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si~n f cc>.nce is the l arce roportion of recocn zed artists 
who have b en trained in this area . 
ffOr these and many ot _er reasons it is lilely t 1at man 
better than averase art pro ..:rams r e functionin · here . on-
versely, because of the reat concentrat ion of o ulation 
i nevitable in urban environments , spa ce , time , and funds 
never seem to bal ance the needs , resultins in ab rev a L ons 
in t e art prosram. 
I ncluded in the study are : (1) s i x schools representin 
t hree city school syste .s coverin · gra es seven throu~~ 
t ·rel ve from t ·ro cities , and from the thir system , t 1w j unior 
1 i [~1 s choo l :pro rams ... one a nel.'l s chool , one an ol school ; 
(2) ei ·_ t s chools represent i n ·four toi~ schoo s• stems in-
cludin crades seven throu c- tvle l ve ; ( 3 one museum of a t; 
(4 a · rivate sc1ool; (5) a social a ency art pro ram . T ese 
institutions are l ocated to t e north, v1est , and south o Boston 
the 
and ~re a rt of\Greater Boston area . £o effort has been made 
to select school s which may be except ional i n one way or 
another . Since the study represents a random choice of exist-
ng pro rams in art , t he institutions will remain nameless, 
and ~rill be referred to by characters of the alp .abet. 
3. Justification of the Study 
Generally, it i s .1oped that t he information reveal ed by 
this study vrill be useful to a ll peopl e involved in art educa-
6 
tion for youth. From t he j unior'- and senior-hi Gh- s chool admin-
istra tive and teaching standpoint , the facts presented should 
have value as a basis for determining : (1) one's relative pos-
ition a s an effective functioning unit in art education; (2) 
areas in agreement with, and divergence from, the norm ; (3) 
factors wh ich contribute to a vital or non-vital program; 
(4) t h e recorded -data should be useful as evidence for assert-
ing one's material or temporal needs, and serve as an illus-
tration of existing conditions in the specialized field 6f 
art education; (5) serve as a basis for planning a new art 
rogram; and (6) highlight aspects which need attention with 
accompanying recommendations. 
From the standpoint of art personnel in institut ons 
'\vhich train art students studying to become art teachers: 
facts presented in t he study should help them to realistically 
prepare students for present-day situations v-rhi l e at the same 
time impressing upon them the desired and attainable futur·e 
goals. Conditions which can be ameliorated by action on the 
part of a university or college will be brou~~t to t heir a tten-
tion. 
People vr o are involved in art education kno-·l the reat 
amount of progress vlhich has been made despite many obstacles 
since the early years of art in the curri culums of public 
schools, and most will agree that much more is to be desired. 
To s t a te one point quite universally agreed upon by those in 
r 
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art teachin , an art program -vrisely planned needs and deserves 
more recognition as an important part of any educational cur-
riculum. 
This study will enabl e the student-teacher to learn the 
types of art education for youth conditions l'lhich exist in 
a metropolitan area. He can evaluate his developing philos-
ophy of art teaching against fu11ctioning ones, and have a 
detailed picture from which to decide upon a type of location 
for employment. 
4. Procedure for Collecting Facts 
The first step tm-rard accomplishing the stated goals 
v1as to communicate vrith t welve art supervisors in as many 
s chool systems in the Greater Boston area, to determ ne t heir 
vli llingness to take part in the study . They were informed by 
l etter , or told by t he vvri ter in person, of the nature of the 
study , and the probable amount of activity involved. Each 
supervisor was a sked to submit the names of one junior high 
school and one senior high school vrhich offers a representa-
tive art program for youth in the i r school system. Seven 
art supervisors or art directors, as the case may be, indica-
ted interest in taking part, and requested reports on the 
findings vrhich the writer offered to send. One supervisor 
said that at t he senior high school level in her city major 
changes for the immediate future ivere bein5 vTOrked out; there-
fo r e, the report would be unsatisf actory in th~t area. Two 
j unior hi _ sc _ools 1·rere recommended in that instance. 
T1·1o art supervi sors felt that it \'las undesirabl e to t ake 
part in the study at the present time . Another v.ras to get 
the approval of the superintendent, but 1vas not h eard from 
further; another invited the writer to visit and discuss the 
rna tter i n detail, but this i'las not accompl ished as it 1as felt 
that a su fficient varie~y vras a lready available to meet t e 
needs of the writer. 
A visit 1·ras mad e to each pri ncipal of the s chool s chosen, 
to discuss the l an 1·ri th him and to get permission to i nclude 
his school in t h e study. I n eac i ns tance he 1·ra s as ed to 
fill out a one-page i nquiry form(which can be seen in Appen-
d ix t , t hen mai l it back to the vrri ter. All requests uere 
·ranted , and 13 of the 15 such inqui r ies distributed 'lere re-
turned. 
I nquiry forms vrere distr ibuted to art superv sors and 
art teachers vThen the writer v sited the s chool s to collect 
the necessar data for the stud y . See Appendix A for t e 
inqui ry forms given out to t hese people. Excellent coope -
a:bion uas g i ven by eve ryone i n a pos tion to hel p . Th e 1-rri t er 
took notes as she talked 1-Ti t s chool -)arsonnel and as s 1.e 
v i mved the l ant s fo r art act vities e Thirteen o f the seven-
teen inqui r i es d istr ibuted to art teachel"'S -,,ere returne , and 
all seve: forms i ven to the art su erv sors \·Ter eturned. 
Teach ng-learnin3 tecln ques are not nclude in t e 
stu y because of t1e tremendous area w ich t1ey enco:npass. 
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~easurements of rooms were determ ned by pacin ; d man-
sions of furniture and other devices \·rere obta ned by usin3 
a measur i nc:· ta e, rounding-off measurements vl ere recis on 
\vould e irrelevant . I n some instances data atherin vms 
done by observation a l one ; in other cases people were avail-
able to a swer questions . Therefore, some information to be 
found in chapters III, IV, and V ;,vill be more eta le t_ an 
ot er information. 
Two schools from the same municipality are grouped to-
gether, as for example, schools A and B, schools C and D, and 
so forth. 
10 
CHAPTE..R II 
REVIEi'l OF RELATED LITERATURE 
1. Status of Art Education 
General education.-- The apathy i'lhich exists today 
toi"lard art among the ma jority of adults , great numbers 
being represented in education, is the result of not know-
ing art, bein3 too many years removed from ex erience in 
art, or disliking art because of unnatural situations in 
so-called art activities of earlier days. The writer has 
discovered this to be true, and has heard the same observa-
tions from others in art education. The idea is radually 
taking hold that art is needed by everyone. Sir Herbert 
Read refers to the l ament of Charles Daruin in the notable 
scientist ' s Autobiography. Darv1in states that after t 1e a e 
of thirty he could not endure contact with any of the arts, 
all of vrhich had given him great delight i n earlier years. 
He said that his mind had become a machine for rindin out 
general lavrs out of large collections of f acts, but 11 ! ••• \'Thy 
this should have caused the atrophy of that part of the 
brain alone, om which the higher states depend, I cannot 
conceive ••• • if I had my life to live over again, I 
vrould have made a rule to read some poetry and li sten to 
some music every v;eek; for perhaps the parts of my brairi 
now atrophied would thus have been kept a live throu~~ 
11 
use.' " 
!I 
The note of warning which follows is an important one 
to anyone in education: 
11 
'The loss of these tastes is a loss of happiness, and 
may possibly be injurious to the intellect, and more 
probably to the moral character, by enfeebling the emot~ 
ional part of our nature. ' 11 y 
This apathy is bei ng attacked to a large and small 
degree in various universities today . Because of the tremen-
dous impact that visual media have on mass education today, 
Harvard University i s p l anni ng to enlarge facilities for 
studying visual media in a school of design. This is extremely 
important to those who wish to strengthen art education; univ-
ersities set the pattern of thinkin , and the prestige with 
resultin privileges for growth will follm'i . A committee of 
leading experts on art and educators l"rorki ng on this idea for 
Harvard said that all f uture professional men and others need 
to study art, because " •••• until the sender and the receiver 
of these v i sual messages are trained in the twin arts 
of ercept ion and discrimination, the educated man may 
hardly claim t o be the master of his own environment. 
"For trai ning the mind ' s eye tmvard ultimate per-
ce tion of quali ty, there are many avenues of approac¥• 
For some, history of art is the way . Others find their 
solutions in the theories of art, and the analysis of 
color and formulae of design. Still others need the 
practice of art, the actual manual process of painting 
a d dra\·rin , o·f makin soul ture and of constructing 
model buil dings and fashionin decors for the ·theater ••• 
1/Herbert Read, Education ThrOUgh Art (Second Edition), 
Pantheon Books, Ne\v York, 1945, p. 253. 
g/Loc. cit. 
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"All three ethods of approach are valid; and, for 
most peo le, no one method is enough. " y 
Harvard s beh nd many institutions in supplyinr.,. tl: s 
need. The fact that a university \lhich is conservat ve n 
its olicies has finally ac nowledged (and is actin u on) 
t 1e real need fo r art by all is most encoura in • It ma· be 
ar e t hat this is a trend in higher education , bu t1e con-
e usions arrived at by the experts applw to everyone,' and 
not only to t .e rofessionals. For years hilosop __ ers and 
some men in educat on have stated this art need for a ll age 
levels. 
Art as a force in education shoul d not cease to function 
at any l evel. " •••• :the true value of art is •• • • jud ed on t e 
gj 
grovlth and development of the individual. " Also in the same 
vein of thou ~t 1 
11 
•••• 1ve ave come to accept the principle that some ex-
er · ence in art i s im ortant to everyone, and that the 
most important value to be sought in the art \vork of 
eneral education is the evidence of the development of 
a constructive, creative personality. 11 2./ 
Special education.-- At the secondary level art expe -
iences are enjoyed by a relativel y small s gment of the school 
- opulat_on. Secondary school students in the jun or and s enior 
Y I•ary Hand , "Harvard Survey Indicates Need of Stress on 
Visual Ivied a " , Chri st an Science I11!onitor ( r 9, 1 56), 
Volume 48, Number 114:2 (Columns -6 • 
g/r.Uchael F. An r-evm , 11 Art ! s Everybody's Business 11 , ~elate 
AI·ts Service(Apr 1 952) Volume 10, p. 4 (Column 2 • 
2./Frank ogan, GrovTth of Art in Jl..merican Sc ools, Har er and 
~rothers, ew York, 954. 
13 
hi _ division " • ••• look upon art as a minor class in ··1 ich is 
. y' 
enrolled a small number of students. 11 Guidance counsellors 
are li ely to encourage the poor academic student into the art 
program, and the academically gifted one into areas other than 
art. Granted that the former type sometimes benefits by this 
move, if the latter one shows interest in art he is being· 
robbed of a val uable experience. As a resul t of this trend 
the notion has taken hold that " •••• to know and work with 
art rna terials is a dubious venture for anyone \vi th an I. • 
4 llgj over 120 and a ed over 1 • 
This situation is extremely frustrating to the art 
teacher ..,.;ho mus t work vii th such a stigma . She realizes the 
high levels of accompli shments possible; yet , working with 
conditions such as this, even i f pupils have a high specific 
a titude for art, havi ng 11 •••• a low academic aptitude fthei7 
should not be expected to rise much above the l evel of clever 
imitation. " From the text just quoted Dr. Billett also ndi-
cates that in courses where intelligent appreciation is the 
ob jective, " •••• specific aptitude remainin constant, the 
greater the academic aptitude the greater the potential dev-
2/ 
.elopment of the student . 11 
i/Op. cit., p. 286. 
y'Loc. cit . 
d../Roy 0. Billett, Fundamentals of SeconO.ary- School Teaching, 
Houghton Mifflin Company, Boston, 1940, p 420. 
14 
Th e solution to meeting t h e n e e d s of all students, t h e 
writer believes, is solved by: (1) thoroug~ p l a nning of dif-
fere n tia ted unit a ssignments vri t h in t h e ar~. pro gram, for in 
t h is ~Jay one can approach the subject ·of ar.t in all t h e 1,yays 
men tioned in the Christian Science Monito~ quo~above; (2 ) rec-
o gnizine; the types of art pursuit from which the student \·Jill 
b est b enefit; and (3) studying the psych ological nature of 
the ch ild in order to direct him into the type of expression 
which is n a tural for him. 
Karl Zerbe, professor of art at Florida State Univer-
sity, in bemoaning the shortcomings of art education, p ointed 
to t h e dep lorable shortage of individuals v-rho can dra vl . He 
said t hat art programs at the secondary school level are far 
beh ind music activities, and that in very few instances does 
. gj 
one find t h e ri&~t pro gram at this level in education. 
A point of friction in contemporary t h irucing about obj-
ectives of secondary school art education is brought into 
focus by this declaration. Thqse concerned with the matter 
d o not agree as to when one should begin technical training 
for the prospective artist. For some, an attempt to develop 
t h e 11 whole being", to use a phrase of other speakers in t h e 
s a me symposium, is t h e aim. This however, is an argument not 
confined to t h e art area alone; a liberal versus a technica l 
i/Op . cit., p . 421. 
g/Karl Zerbe, Symposium: 11 The Crea tive Arts i n American 
Educa tion 11 , Conference on the Creative Arts, Boston Univer-
sity, IvJ:ay 4, 1957 (From notes taken by vrriter). 
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educa tion has b e en argued for centuries. y 
Henr y Schaeffer-Simmern says t h at t h e adolescent's men-
t a l capacities refuse to accept h is limited pictorial ach ieve-
ments, a n d gradually h e loses interest in art expre s sion. 
To offset t h is t h e teach ing method used is usually to mold 
t he student after the masters. Th is is beyond h im, and usually 
ha s no relation to the personality of the stud ent. Lik ewise, 
a d apting t h e isms- wh ich is also a false crutch for they are 
conceived by others, and to use them merely stifles creativity. 
Also, subdivision of the pictorial processes divides the 
artist within h imself. All of these are technical training. 
For a ppreciation of art, the person must be familia r 
vv i t h t h ese asp ects. For a broader base of understanding from 
wh ich to draw self-expression they are also justified. Th e 
issue t h en is: to 1·rhat degree s hould t h e secondary sch ool art 
pro g ram sp ecia lize or generalize con sidering t h e level of mat-
uration of t h e student? For a proposed answer to t h is ques-
tion refer to t h e section on Art Skills below. 
2. Objectives of t h e Art Pro gram 
Tvm schools of t h ouEht concerning aesthetic quality.--
Before plunging into a reviei'T of current 1-rri ting a nd belief 
concerning a r t teach ing objectives, it is ll~Qessary to note 
J}Hen ry Sch aeffer- Simmern, Th e Unfolding of Artistic Activ-
~ty, University of California Press, Los Angeles, 1950. 
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different vievTS concerning art values from the standpoint of y 
aesthetic quality. Margaret Mathias gives a concise explana-
tion as follovrs: 
1. The formal school of thought states t hat form (or des-
ign) alone· determines the quality of a work of art . 
2. The genetic school of thought is that form is import-
ant, but content is necessary for t h e work to have 
meaning. The treatment of the idea rather than its 
existence is important. Also considered by them is 
the sensuous beauty of t h e materials employed. 
The genetic view provides more opportunity for subjective 
expression, \vhereas the formal view· is objective and impersonal. 
A person's reactions to his experiences have a greater oppor-
tunity for release with the former view, becaus e t h e latter 
approach reduces one to dealing vli t h sensation alone. There-
f ore, t h e genetic view is best for education. (End of excerpt) 
. .- --_,__ . y 
In defining art, Herbert Read arrives at a similar con-
cept. He states that two principles are involved in the def-
inition of art, as follows: 
1. F'orm, vvhi ch is derived from t h e organic ·world and 
which is a universal aspect of all art idesig£7 
2. Origination, v.rh ich is peculiar to t he mind of man, 
1/Adapted from 1'-'iargaret :rv1ath ias, I'-1:eaningful Art Education, 
Charles A. Bennett Company, Inc., Publishers, Peoria, Illinois, 
1951, pp. 29-54. 
g/Herbert Read, op. cit., pp. 14-35. 
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impelling him to create or appreciate symbols, fan-
tasies, or myths, wh ich take valid objective exist-
ence in virtue of t h e principle of form. 
Form is a function of perception; origination is a fun-
ction of the imagination. Th ese two exhaust all psychi c 
aspects of aesthetic e xperience. (End of e x cerpt) 
Upon examining the two excerpts above one sees t hat the 
former point of each is included in the latter point of each, 
and that generally, the definition of art and the description 
of aesthetic value are alike. One's inner being and one's 
reaction to the outer environment are involved in t h e latter 
of both excerpts, and it is these which one resorts to when 
properly scrutinizing art education objectives. Following ~ 
are popular vie'NPOints on t h e more commonly debated objectives 
of art teaching. 
Self-eXPression.-- Self-expression, l'lhich includes per-
sonality development, is a suspect term for it has been used 
for many years as a defense for many school activities of a 
"laissez-faire" nature. The philosophy upon which self-express-
ion in education came into being has been misunderstood resul-
1/ 
ting in confusion of agreement as to its validity. 
Self-exp ression is not e go-centricity but rather social 
expression in t h e normal child according to Ian D. Suttle in 
Y Herbert Read, "Th e Discipline of Art", Art E:ducation Today, 
Columbia University, 1949-50, pp. 1-11. 
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The Origins of Love and Hate. An individual needs to commun-
icate h is thoughts, feelings, and emotions to other people. 
This is pos s ible t hroug..h. art forms. Self-exnression and per-Y -
sonality development go hand in hand. 
Jolm Dev~ says: 
"Normally and naturally, artistic activity is the 
vray in 1·1hich one may 'ga in in the stature and strength, 
t h e belief in his O\~ powers, and the self-respect 
Vlhich make artistic activity constructive i n t h e grm'lth 
of personality' 11 • He states further, "A study of teach-
ing methods put into practice in classes for ch ildren 
and adolescents sh ows a vride preference for the doctrine 
of self-expi•ession •••• Nevertheless (although it allovrs 
a projective technique), t h is'laissez-faire' teclLUique 
has many disadvantages." y · y 
He further states in Art As Experience t hat "spe-l'ling 
forth in one half an hour is self-exposure of personality 
rather t han self-expression. A v10rk of art is a construction 
in time. Not only man-hours are involved, but also the hours 
that are necessary to form an idea through experiences, and 
time needed to develop a facility in t h e craft so t hat express-
\J 
ion flo vrs spontaneously from the individual. 
Both men agree that one virtue of art activity i s t hat 
it develops personality. Th e former philosopher and educator 
believes that t h is is arrived at t h rough self-expression. The 
l a tter, also a philosopher and educator, t hroug..h. a different 
1)1fenry Schaeffer-Simmern (Forevmrd), op. cit., p . x . 
S/John Dev~ey, Art As EXJ2erience, Minton, Balch , 1934. 
2/Educa tion Throug..h. Art, op . cit., p. 253. 
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connotation places t h e term self-eTpression in a very unfav-
orabl e l ight. Both are concerned r:;i th gro \".r t h t hrough .educa -
tion , and this can be evidenced only t hrough e xpression ( one 
uses experience to mean education). Individual expres s ion is 
self-eTpression . In essence both a gree, but words· in d iffer-
ent contexts tal~ e on new meaning . This is i-vhat makes agree-
ment difficult; and limits the scope of findings concerning . 
~bjectives i n this study. y 
Creative and originating experience.-- '·lal ter Gropius, 
art educator and architect, is anxious that actively creative 
human beings be the objective of education, and t hat this be 
ach ieved by providing the student \•Ti th the thorough knowledge 
and manual dexterity ~n~ich are necessary as a foundation for 
all creative effort. y 
Victor D' Amico of the Museum of Modern Art feels t hat 
art classroom objectives need to be selected for t h e creative 
planning they require, for the resistance they offer techni-
cally, and for t he merit t hey possess as successfully compl-
eted pro j ects. In d eveloping individual expression one mus t 
not overlook the value of group work, hovrever. 
The many mental and manual phases involved i n an art pro-
ject, and t h e amount of personal control possible, make .fertile 
JjHerbert Bayer and 1ra1 ter and Ise Grop ius, Bauhaus, 1919-
1933, Ivluseum of Modern Art, New York, 1938. 
g/Victor D'Amico, Creative Teaching in Art, International 
Textbook Company, 1942. 
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ground f or creati~~ e xperience, but people in the arts are 
pron~ to cla i m a monopoly on creativity which Dr. Billett has 
j ustly cal led absurd. Creativity is indisp ensable to the ad-
vancement of science. Ivluch so-called creative vrork is more 
a ccurately called originating v1ork, or invention. 
Self- confiden ce.-- Self - confidence is instilled i n t h e 
pupi l t h rough art activity (already mentioned in J9hn Dewey 
y' 
quote). Natalie Robinson Cole, exploring t h e i mpulse o f 
successfu l a rt "creation" as it effects t h e ch ild in h is 
daily associations, found t hat it has worth for t h e ch ild Who 
fe els submerg ed or p ersecuted by reason of neglect, p overty, 
or h ome upsets. y 
Manuel Bar kan says that experience in the arts d epends 
upon a ction - judgement, then action. This involves inner-
most feelings tov.rard outer materials, p eop le, a nd events. If 
experienc e in t h e arts p rovides meaningful ways f or t h e child 
to e xpress ideas that are important, 1•re l).ave far more to 
offer t he ch~ld t han mere p ractical or leisure time values. 
One loses oneself in action, . vmrk, play (call it v;hat you 
will), t hus creating an objective situation. Personal inhibi-
tions are gradually d issolved t h rough need to concentrate on 
i/Nat alie Rob inson Cole, Th e Arts i n t h e Classroom, John Day, 
1940. 
g}Manuel Barkan, A Foundation fo:b Art ducation, Ronald Press, 
New York, 1955, p . 180. 
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t h is externalizin g function; vrh en t he function is d one , indiv-
i dual p r o gress 1.vhich can have a ccompanying self- confidence is 
t h e result. 
Correlation.-- Correlation of art vri t h other subject 
areas v;~-as practiced by John De\•rey in the early 1 900 's, and 
used extensiv ely i n the 0\•ratonna art e.xperiments of the 1930's • 
. y 
The ·Owatonna group analized 35 courses of study throughout 
t h e United St ates and found t hat most schools i gnored t h e appli-
cation of t h e a rt princip le to daily living . 1:1ost courses 
stressed dra\·ring a nd painting s k ills, alth ough the majority 
of p eople vrould benefit more by t h e former idea . The Ov-tatonna 
activities \·rere p l anned pri marily to: ( 1) secure, organize, 
and present information; (2) develop s ki lls; (3) p roduce ma teri al 
objects; (4) fo r cr e a tive .expression. Th eir philosophy_ Has 
t h at "art is a 'tlay of life" affecting a ll a spects of living . 
An important contribution \•rhich t h ey made vras to teac:D indiv-
i duals to i mprove t h eir personal app e a r ance and envir onment 
throu~~ art activities. 
Integration. Insigh t · and, sensibility.-- A later viei·rpoint 
tak en on the mat t e r of correlation o f subject matter by the 
committee ·on "Th e Function of Art in General Education" of 
t h e Pro gress i v e Education Asso cia tion is t hat " ••• using art 
to integrate the child is more to be d esired t han earlier 
attempt s to integrate sub j e ct matter." By ob s erving a child 's 
1/ Ovratonna Art Proj e c t , Proj e cts i n Art Educa tion, University 
of Minnesota, 1 944. 
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!I 
rea ction to h is materials one finds a key to his needs. 
Herbert Rea d h as advocated dissolving subject matter 
boundaries and concentrating on the fusion of all learning 
·for a better integration of understanding. Developing basic 
human qualities of insight and sensibility are more fundamental 
t han individual educational subject areas. An inner a vmreness 
o f t h e relatedness and t h e ri ghtness of things, and sensitivity 
to one's environment are arrived at by making all e xperiences 
?.! 
a esth etic in nature, including even geo graph y and mat h e matics. 
Cor rela tion is one step toward integration of und erst-
a nding , but in many instances the correlation of other subjects 
with ar t is superficial. Edwin Ziegf eld~.notes t hat t h rough a 
change no1:1 tak i ng place in secondary e duca tion by mea ns of 
break ing dovm subject matter boundaries, and making l a r ger 
time block s as exemp lefie d by core p ro grams and related ven-
tur es, art will have a real chance to p rove its worth . Th is y 
is vrh ere t h e general art study for all can operate. 
Ob s ervation p ower.-- Art activities h ave develop ed t h e 
ab ilities o f certain people to visualize mentally, and it h as 
1/Committee on the Function of Art in General Education, The 
Visual Arts in General Education, Appleton Cen tury, 1940.---
?./Education Th rough Art,op. cit. 
-:s / Ed i-vip Ziegfeld ,11 Art and the Secoii"ary . Sch ool. P!0 12".r arri', Ar t 
Educat1on Today, Teach ers College, Columbia University, 1951-52, 
p . 30. 
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been acknov'll edged by psychologists and educators t hat the 
visualizing faculty is a "visual-aid" to thought of all kinds 
but t .. e most abstract. 
Joseph Albers of the Yale University fine arts faculty 
states t hat 11 ••• art education should not aim immediately at 
'making art' -but rather spend more time developing the talent 
of seeing artistically and enjoying art. · ••• By keeping 
our eyes open we multiply our pleasure and enjoyment of life. 
In order to do so v.re must learn to see. That is one thing y 
art can do for us." 
Hoyt Sherman has experimented "~1vi t -1 various methods of 
?) y 
drawing to make sight perception keener. Catterson-Smith 
advocated t he use of drawing to develop observation power . 
Active participation in art develops one's visualizing abil-
ities, both immediate perception and revived mental images. 
These faculties are an aid to reflection and a ction, and are 
ba sic ingredients of learning . 
Imagination.-- Catterson- Smith says that imagination 
which is the bedro ck of art is aided by developing t h e memory 
and mind-picturing , and combining mind p ictures in drawing • 
.f!Joseph Albers , "Art Education Held Too Verbal", Christian 
science ~Foni tor (January, 1957) Volume , Number : 
Nevl 
and 
2/Catterson-Smi th, Dra\·Ting from Memory and Mind Picturine;, 
Pitman and Sons, Ltd., London, 1921. 
Th e greatest art of t h e world grows from mental concep tions 
by means of m~mory observations. (End of excerp t) 
Imagining is involved in originating and creating , both 
of which are reviewed above . Th erefore, it is necessary for 
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a dvancement in both art an science. Participation in art ex-
p erience demands exercise of the imagination at t h e very out-
s et in order to tbanslate a thought, feeling , or intuition 
to paper, clay, or other material. 
Experimentation and exploration.-- A variety of media are 
felt to b e necessary to meet the needs and abilities of all 
individuals. The alert teach er will use these to bring out 
the i ndividual differences in each student. In the h i gh school 
11 
years t h is becomes very important, says Vi ctor Lowenfeld. 
Th e Bauh aus encourag ed manipulation of many materials, provid-
ing opportunity to explore and experiment, thus stimulating y 
orig inal t h inking. Harry Broudy says t hat these activities 
a re i mportant for they eliminate t h e loss o.f spontaneity in 
art. 
Tolerance of others' modes of expression . -- Education 
which i gnores the psych ic differences in individuals is one-
sided, a n d cannot possibl~, reach everyone . 11 The first aim of 
t h e a rt teach er s hould be to bring about t h e highest degree 
i/Victor Lov.renfeld, Creative and Mental Gro1.-1th, Nacmillan, 
1947, p . 125. 
2./Harry Broudy, Symposium: "The Creat ive Arts in American 
Education", Conference on the Creative Arts; Boston Universit~ 
of correlation between the child's temperament and its modes 
~ of expression." As many types of art as there are men exist. 
Modern art and modern psychology have taught us to be toler-
ant (intellectually, if not physicall) of variety. Warring 
schools about the right art expression show their ignorance 
11 
and prejudice. 
Tolerance is one virtue of which our adult population 
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does not have an abundant supply. World conditions will im-
prove as this characteristic in human beings grows. Art express-
ion and appreciation knows no national, racial, or religious 
boundaries, and is an excellent medium for bringing people to-
gether (note the warm acceptance of the Boston Symphony Orches-
tra members in Russia last summer). It is hear~varming to cbs-
erve the harmony and unity of a properly functioning art class -
a generous giving and taking of ideas, appreciation, criticism, 
and material goods. Social integration thrives in the art -
classroom. 
Art skills.-- An indication of the kinds of thinking about 
art skill development has been briefly made in statements found 
under Special Education above. Ziegfeld says that art education 
" .•• must continue to reorient its thinking turning from · 
emphasis on the fine arts to the demands upon human exper-
ience which are becoming increasingly urgent in our culture. 
i/Education Through Art, op. cit., p. 104. 
It must recognize more fully that the core of the art 
program is the creative process of education rather than 
the ach ievements of artistic skills. 11 y 
Thomas M. Folds says that at the introductory level for 
both general education and for specialization in art, many 
colleges stress the exploratory and experimental approach t o 
art with emphasis on expressive quality rather than training 
of technical skills. These are not ignored but"kept in their 
proper place" as servants of ideas rather than ends in their y 
own right. 
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Although the above excerpt refers to the college situation, 
it is mentioned because it is the prevailing attitude concern-
ing t h is matter to be found in literature on aims of secondary 
school education. 
Concerning art skills Thomas Monro interprets Tolstoy's 
beliefs as follovrs. Tolstoy avoided emphasizing the concept of 
skill for fear that"counterfeit art" ~would be glorified. 
Monro states further that skill is the original meaning of 
21 
11art 11 , and t h e genus in most later definitions. Art skills 
can include motor performance and acquired mental abilities 
' ' 
or techniques such as versifica tion. 
i/Edwin Ziegfeld (Editor-in-chief), Art Education Today: The 
Teacher, Teachers College, Columbia University, New York, 
1950, p. 64. 
'ijThomas M. Folds, "The Place of Art in Higher Education", 
College Art Journal, Volume 14:3, 1955, p.337. 
2/Thomas Monro, The Arts and Their Interrelations, Th e Lib-
eral Arts Press, New York, 1949, p. 267. 
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If p eople in art education accept t h is broad interpre-
t a tion of art skills it must h old a p rimary position as an 
objective of the curriculum, for motor performance and mental 
abilities are indisp ensable elements of the formation of art. 
To g ive a lopsided emphasi s on one or the other element \·lOuld 
hinder t he growth of not only the "gifted" child, but also 
defeat the educational aims for the general student. Here 
again, a greement can be resolved by defining terms so that 
t h eir meanings have the same connotations for everyone using 
t he terms. 
Art history . Appreciation of one's cultural h eritage.--
In d iscus s ing cultural factors in creativity 1onro says: 
11 \''e must noH pay more attention ••• to t he cultural 
influences 11hich play upon the artist: t h ose which shape 
h is mind and character in general, and those \·rithin t h e 
realm of art, vrhich h elp to form h is personal style, h is 
personal way of work~ng •••• 1e must accord a larger 
p lace ••• to the process of assimilating past tradition 
and current trends in style. 11 J:J' 
'lallace Rosenbauer says that t h rough the history of art 
we can lea rn standards by wh ich all visual experience might 
be evaluated. 11 The history of art is t h e visual h istory of 
man, h is feelings, t h inking , and doing- his aspirations and 
ug/ 
what he has been able to do about them. 
The foundations upon ivhich the h ere and now rests is 
jJibid.' p . 341. 
v~vallace Rosenbauer, ''Art in t h e Secondary Sch ools II' College 
Art Journal , Volume 14:3 1955, p. 43. 
p art of h istory. A very large proportion of historical data 
is to be had only through art forms. Therefore, in order to 
train students to use the present to the very best advantag e 
art h istory offers unique examples o f solutions to today's 
·problems of living for the individual and t h e g roup. Art 
education can make a more humble and a more understanding 
person t h rough the study of art his tory. 
'\ 
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The sta tus of current objectives in art education of the 
United St a tes.-- · Vincent Lanier made a study, 11 The Status of y 
Current Objectives in Art Education", publish ed in 1 954 . 
H~ made a survey of literature up to 1 940 and obta ined nine 
educational value.s . of art education. Then he continued h is 
search up to the present tmme · and five additional values were 
noted . The 14 objectives vrhich he discovered in t h is vray are: 
A. The art product as an end in itself . 
B . Perceptu~l, mani pulative, and organizational training . 
c. Training for vocational preparation 
D. Development of manual arts skill 
E. Aes t h etic reorganization of the environment 
F . Creative expression and grovvt h 
G. Integration of art in the curriculum 
H. Enric~~ent of leisure time activities 
I. Men t a l h y giene t h rough art 
J. Evidence of individual adjustment 
K. Art as intellectual development 
L. Personality integration throu~~ art 
~ . Experience i n social relationsh ips 
He pointed out t hat objectives E through J have increas-
ing attention i n literature; A to D have retained their i mpor-
1/Vincent Lanier, "Th e Status of Current Objectives in Art 
Education", Res earch in Art Education, National Art Education 
As sociation, 1954, pp . 14-129. 
I . 
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tance o r declined, and B, E , G, H, J-Mhave been emphasized 
s i n ce 1940. In comparing t h e objectives v.ri t h actual applica-
tion, he analized 72 courses of study in art from various 
parts of the United States. It ·vras di s covered t hat a ma jority, 
68 pe r c ent of collected circula r material, reflected only 
four or less of the criteria d erived from recent literature . 
In order to evaluate courses of study i n art with more 
insight a s to their valid ity, a ch ecklist which doe s not re-
p eat itself and d oes not group basic activities which might 
conceivably b e separated, s hould be used. For instance, B 
above h as thr~e obj e ctives l'lhich mi ght n ot, and are not, 
integrated i n some p ro grams although t h e y should be ~ Object ives 
C and D a re basi cally rep etitious, as are I, J, and L. 
The writer submitted a list of objectives to participants 
of thi s study 1-vhich i s s omev1hat repetitious, but t h i s v1a s 
d one for semantic reasons. As a final criterion of breadth 
of wisdom in a selection a more bas ic ch ecklist is us ed . By 
so d oing ~elated ob jectives can t h en b e i n tegrated, and 
points not currently being grasped may be discovered. A 
more bas ic list used by t h e l'lr i ter is f ound i n Chapter VI, 
su~nary o f Objectives: Recommendations con cerning class ifi-
cation o f ob jectives. 
Aesthetic quality and art education ob jectives.-- Looking 
back to the definition of art and aesthetic qual ity , it is 
evident t hat both design and conten t ( meaning ) can operate 
within each of the stated objectives. Th erefore, neither 
n e eds to b e divorced from any part of the art pro gram a n d 
cons i d ered as a separa te course. 
A sample of t h ink ing concerning t h e objectives of ~rt 
educa tion in t h e Greater Boston area rrill be found in Ch a p -
ters III, I V, a nd V under Art Pro gram Objectives of e a ch 
sch ool i n clude d in the study, and a tabulation of t h ese 
fi ndings will be found in Appendix B. 
3. Art Personnel 
30 
Admi n istration and teaching~-- Administrative and t ea ch -
ing art personn el come under a nu~ber of titles according to 
r eferen ces i n r elated literature·. ·~ t teach er, arts a n d crafts 
t each e r , crafts tea ch er, art· specialist, a rt sup ervisor, and 
a rt consultant a re conrnonly used. I~ many instances t h e 
l a tter fou r ~efer to individuals p erforming simila r educational 
functions. Sometimes t h e a rt teach er is also the art super-
vi sor. Duties and responsibilities of t h e art teach er, a rt s 
and crafts tea cuer, and crafts teach er are directly related 
to teach ing t h e stud ent. Administrative functions are usually 
t he main con cern of the art director and the art supervisor. 
In many instances classroom teaching is a lso p art of their 
vrork , but usually not if the sch ool system is large. Conducting 
in-service vmrk shops in art is a common practice a mong some 
art administrators. 
Preparation for art teach ing varies, and does not conform 
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to any set pattern. Art teach er- training courses are found 
in colle es and universities, teach ers' colleges, and pro-
fessional art schools. These differ greatly in their teacher-
1/ 
training programs. In a comparison of semester hour require-
ments in general education, professional education, art courses, 
and art h istory for graduation from each of t h ese institutions 
(22 universities, 33 teachers' collee es, and 8 art schools), 
it .,_ms f ound t hat the teachers' colleges and t h e universities 
\·iere rath er alike in their stipulations. Th ey require about 
t ;..,. ice a s many semester h ours in general education as i n p ro-
fessional education; wh ereas art sch ools tend to require an 
e qual d istribution of these. Professional education h ours 
are slightly above the listings for the oth er institutions, 
but general education courses are cut to approximately one 
h a lf of t h e number in the oth er schools. 
Stud io art courses are about the same in number for 
universities and teach ers :' colleges, but art schools doub le 
t h e time devoted here. Art history requirements rema in about 
t h e same . a ll around. 
Peop le performing the same function in education h ave 
quite different training. Th e art school graduate has h ad 
't"Ralph G. Beelke, "A Study of Certification Requirements 
for Teach ers of Art in t h e United States", Research i n ~ill't 
Education, National Art Education Association, Fifth Year-
book, 1 954, State Te.ach ers College, Kutztovm, Pennsylvania, 
pp. 78-113. 
about twice as much time to develop proficiency in handling 
t h e media of art, sacrificing time spent thus which h is col-
leagues bave used to develop t heir general knowledge . 
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The art teacher needs to rmrlc in graphic arts and plastic 
a r ts . She must knm·r many art media and excel in the use of 
at least one. About 55 semester hours should be t h e minimum y 
for art training, which is 17 more t han the average for 
teachers' colleges, and 20 more t han required in a univer-
sity art teacher -training department. 
Four years of college training to become an art teacher, 
or its equ ivalent, is the usual requirement for appointment 
to a position. Sometimes a fifth year i s necessary to teach 
at the secondary school level. The many character and person-
ality requirements expected of an art teacher leaves one in 
awe. Si n ce an evaluation for t he study in t h is area has not 
been made, no r eviei•T will be included h ere. 
Students participating i n a rt activities .-- According to 
t h e Biennial Survey of Education _in the United St a t es for 
?) 
1949-50, 48 per cent of junior~hi gh- and ten per cent of 
senior - high. - school pupils participated in art programs of the 
1/Ernest Horn, "Courses Other Than Art Education for t he 
Prospect ive Art Teacher", Research in Art Education, Fifth 
Yearbook, r ational -{irt Education Association, .1954, p. 75. 
?}United St a tes Office of Education, "Offerings and Enroll-
ments in Hi gh School Subjects~ 1948-59; Biennial Survey of 
Education in the United States-1948- 50, Chapter V, Government 
Printing Offi ce, 'Jashington, D. C. 1951, p. 25. 
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public schoo l s of the United States. See the averages for 
t h e s ch ools included i n t h is study under Art Personnel, Chap-
ter VI. 
Art edu catio~ersonnel of t h e Greater Boston area are 
described under that cap tion in Chapters III, IV, and V, and 
related tables are in the Appendix B. 
4. Curriculum Content y 
Organization of subject matter.-- Dr. Billett says, 
"Probability of use, in the broad est sense of the term, bids 
fair to be an important criterion for t he selection of subject 
matter for educative purposes. 11 Subject matter vThich 11 ••• ex-
ercises t h e 'faculties' or has i nherent values , naturally 
-vrill be p eculiarly suspect. 11 
He also says: 
or 
" ••• t h e advances made by the pup il in concep t, l skill , 
or i deal, or at titude, or appreciation sh ould find ready 
and profitable application in the situa tions in vrhich 
the pupil finds himself from day to day." 
The objectives listed above meet t h is test, so the pro-
blem remains to find subject matter v.,rhich best aids t h e obj-
ectives. 
Areas of concentration in an art p ro gram.-- To serve as 
an illustra tion of a fumctioning art p ro gram t h e Junior High 
Sch ool " Syllabus in Art Education " f or the State o f Ne1.v York 
1/Ro y Billett, op. cit., pp . 158-159. 
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vlill be quoted . It is noted that students are divided into 
t h ree groups after tY>ro years under t h e pame program. Th e 
groups consist of: 
1. Students with decided talent who will be trained 
f or a specialty 
2. Students vrho are unable to drav1 well, have no inter-
est in general h i gh school v.rorl{ , but are interested 
in craft vmrk 
3 . Students v-ri thout art abil ity, but 1-vho v1ould find 
appreciation development useful for future devel-
opment. 
Th e syllabus also states t hat it would be feasible to 
suggest that t he art side of industrial arts department pro-
jects be planned in the art department. 
As an example of a course for art specialization, t h e y 
German Baw1aus curriculum has materi a l for consideration. 
Although it v1as originally planned for students above the 
h i gh school level, seconda ry- school art programs in the 
United States have been very strongly influenced by it. For 
instance, strong emphasis on the use of many materials in no 
small degree stemmed from Bauhaus thinking. The original 
Bauhaus w~s planned around two activities: 
1. Instruction in crafts: stone, wo od , metal, clay, glass, 
i/Bauhaus, op. cit., p . 23. 
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color, and textiles; study of material s and tools 
2 . Instruction in form problems 
a . Observation; study of na ture and analysis of 
materials 
b. Representa tion; study of descriptive geometry , 
techniques of construction, drawing, plans, 
model making 
c. Composition ; t h eory of space, color, and design . 
As an example of art activities f or t hose students not 
specializing in art, but having art as a general a id to edu-
ca tion , one find s a wealth of i d eas i n t he curriculums of 
many s chools t alcing part i n the Ei ght Year Study . A fe;,v 
vV:h ich have come into national recognition as a result of lit-
erature on t h e ~i ght Year Study are worth noting , f or many 
ideas were new at that time and others '\.vere not well enough 
recov1ized. Several of t h ese approaches to teaching art are 
in use today; others are still not used although t h ey are 
valid a ctivities. 
Follm·ring is a list of activities and accomplishments 
which permit ted a b roader development of the students in t he y 
s chools of the Study. 
1. Students visited artists' studios . 
J]Jl~dv_entul~i:q_!\.m~r~ £a:r:! . Educa ti.C?._~~ ,.Y?l:£gl~- V 30 Scho~~_§_J'_ell 
The i r Stor;y: , Progressive Education Association Publications, 
Commission on t h e Relation of School and College , Harper and 
Brothers , Ne\v York , 192.~3. 
2 . Students d evelop ed t h ei:t: ovm gallery in t he school. 
3. Students vrrote critical articles for the school pa per 
abou t a rt exhibitions. 
4 . Technique in studio vror1c vras not empha sized. Inter-
e s t lay in the child's message and idea. 
5. The art museum p layed an important role in the school 
art pro gram. 
6 . A-vraren ess t hat art unifies other subject a reas vras 
a cted upon. 
7. Th e feelings of man through the a ges v.ras studied 
t hrough art. 
8 . P~t trains discipline of emotions, and provides sat-
i sfaction of t h e desire for creative activity. 
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9 . Art courses l'fere designed for every type of student 
by providing individual instruction, and a variety of 
media. 
10. The art stud ent must be h imself and defend and r es-
pect his own integrity. 
11. Course offerings existed for three typ es of students: 
a . Those vrho produce art 
b. Those who consume art 
c. heightened appreciation and understanding for life, 
fo r all students. 
12. Art clubs. 
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13. Interrelation of the arts t hrough basic values such 
as rhythm, color, unity. 
14. Realization of value of individuality of express-
ion, and of self-reliance in judgement. 
The above list vms compiled from statements of activities 
presented by the many schools of the Eight Year Study, and 
not easily found in the book just cited. 
Also of significance in art for 6eneral education is t he 
contribution of the Ovmtonna Project 1•Thich has been ment ioned 
above under Correlation. 
Sample Eastern United .States art nro am.--
Luke Beckerman has developed a p ro gram over many years of 
teaching art for the seventh grade t hrough the t i'relfth as f'ol-
lows . I n the first t'i.vO years General Art is given to all 
students. This consists of two 50 - minute periods. Part of 
each period is an introductOry verbal type of teach ing, or 
demonstration,in which all students participate. Coordination 
with other subjects occurs here if it seems desirable. The 
latter part of the period is General ~vorkshop i·.Jhen students 
select from a large variety of art or crafts activities. 
The elective subjects are Creative Design, Fashion Des-
. ig._n, Studio Class "~tl'here students can p lan t heir o'\>m pro gram , 
Commercial Des i gn , and Stage Craft. Industrial Arts and t he 
1/Lulce Beck erman, 11 Th e Development of an Art Pro e;ram 11 , Art 
Education Today, l 949-50. 
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art pro grams are merged in a new program called Arts and Crafts. y 
Victor Lowenfeld recommends the following activities f or 
secondary-school students: sketching, easel painting , mural 
p aintin g , sculpture,graphic arts, and d esign . 
Sample art sug;;e.cts, Canadian art program.-- Charles and 
Margaret Gaitskell have made a six y e a r study to determine the 
nature of an art pro gram which 'ivould be sui t able for y oung 
peop le o f grades seven t hrough tvrel ve. Tvm hundred students 
were observed f or evidences o f typical ch ara cteri st ics of each 
stag e of development. An art p ro gram evolved on ttese f ind -
ings . Pupils in 240 sch ools in t he Province of Ontario con -
tributed to t h e study in one way or another. 
As a result of t heir study it was t h ought desirable to 
include t h e following a reas in t he curriculum: (l) h istory 
and apprec i a tion of art, (2) des i gn, (3) picture-making, and 
( 4) optional art activities such as i ndividual or g roup 'ivork . 
All writers advocate a b road selection o f offer i ngs to 
meet t h e needs and abilities of a mixed group. They repeat 
one another i n stating ch oices. of media for gr ade s seven 
t h rough t vrelve . Participation in two- and three-dimensional 
a ctivi t i es in t h e same . classroom is commonly advocated, and 
h istory of a rt i s i n tegrated in studio work. 
1/Vi ctor Lovrenfeld, Creative and Mental Growth (Revised), 
Ne1v York : Th e ll1a cmillan Company, 1 952, pp. 291-3:?)9. 
g/Charles Gaitskell, and Mar garet, Art Education During Adol-
escence, Harcourt, Brace and Company, New York, 1954, pp. 8-15. 
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r o suggestions app ear \•rhich a re n ot found i n one class-
room or anothe r of the schools studied in the Greate r Bo s ton 
area , 1;11 t h the exception of photogram a nd photomontage 1vork . 
Subject areas to be found in t he pro grams of t h e schools in 
t h is study are part of the above mentioned categor ies. They 
are considered as courses or as parts of certain subjects. 
Any one o f t hese subject areas can develop 11 concepts, 
skills, ideals, a ttitudes, a nd apprec iationrr, but some areas 
are more meaningful to one person than to another. The teach-
er's function is to discover the best area of expression for 
each student, for frequently the pupil himself does not know 
I•Ihere h is capabilities are bes t exercised. 
The content of art programs found in t h e sch ools tak i ng 
part in this study will be found in Chapters III, I V, and V 
under that heading . 
5. ' rV"orking Facilities for an Al"t Program y 
General accomodations.-- The Ga itskells state that the 
best p lace fo r an art room is the ground floor where a mmnimum 
distance will exist for carrying art supplies. If possible, 
it s h ould be near t h e industrial arts and t h e h ome economi cs 
classrooms . Room provisions which would be generous are 40 
square feet p er pupil (a classroom 25 by 40 feet for 25 pupils). 
Bl ackout curtains sh ould be available f or wi ndows so that 
projectors may be used in the classroom. Lighting sh ould be 
1/0p . cit., pp. 8-15. 
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diffused and resemble daylight. 
Heavy duty electrical wiring is necessary for kilns and 
power tools. A round sink in the center of the room is ideal 
to accommodate many students at once, but this is very costly 
to install and requires a very _large room. Linoleum or lino-
leum tile floors eliminate much noise. 
Storage for three types of purposes is desirable: for 
tools and materials in use, for partly completed ... mrk, and 
for a reserve supply of tools and materials. Display facil-
ities s h ouid be located in the classroom and else-vihere in t h e 
school. Gl a ss cases, display boards and shelves are needed 
to meet t h e basic requirements for display purposes. 
Classroom plans are dependent upon class sizes, available 
budg ets, a n d t h e use to wh ich they will be put; therefore, 
no standard unit can be recommended. Two proposed p lans for 
art classrooms are included. In addition to the sound infor-
mation p resented by these people it would have been h elpful 
to also have included v;hat they consider to be desirable in 
t h e vmy of devices and machines for a Hell-rounded program. y 
Th e follo wing quotation from a person involved in set-
ting up a new art classroom has information wh ich is more 
detailed, and therefore more useful, t h an some of the gener-
alizations of t h e foregoing review. 
ijLydia Su d sch lag , "Th e Sch ool Environment and the Art Teach er 11 , 
Art Education Today:Th e Teacher, 1 950, op. cit., pp. 35-36. 
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"... vle asked for larger supply rooms ... in addition t o 
t he usual drawers of paper, cupboards for p aints, and 
s1iding and partitioned s h elves for various supp lies, j_wiJ have many bins and boxes on casters vlhich can read-
ily be moved about. . 
"Since s pace is at a premium, i'le suspended a f our-
foot wide s h elf from the ceiling against an inner wal l ••• 
t hus adding between 150 and 200 square feet of storage 
space to each room. 
11 A s mal l gallery, i·l i t h cloth - covered walls and in-
direct lighting, is adjacent to a l ibrary." 
Visual -a i d s.-- A wealth of materials are ave,ilable to 
t h e art teacher who realizes t h e worth of visual aids in t h e 
classroom. An e x cellent reveiw of ideas concerning· visual y 
aids is found in Art Education Today 1949-50 . Recommended 
f or use are photo graphs from many angles of view, movies, 
pro cess ch arts,recording s , tactile materials such as shavings, 
s p ools, buttons, metals, yarns, metallic cords, . foil and other 
·materials. The tactile objects are useful for dioramas, wall 
p a nels, and po sters. 
The museum is a source of visual-sensory materials (see 
ahead under Extra-curricular art activities: 1-iuseum art classes). 
J:!Jxhib i tions can be made from t h ings borrm·red from memb ers of 
t h e community such a s indu s tries, stores, nationality groups, 
art organizations, garden clubs, artists in commerce and ind-
us try, s c h ools, vmmen' s clubs·, and travel bureaus • 
. 
Nature forms should non be overlooked . A class can make 
its own charts on "h m·/ to". PTA 1 s may raise funds f or buying 
ijArt Education Today, op . cit., pp . lJ-7-55. 
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good prints; art rental galleries and l oans from art associ-
a tions make it possible to have original art in the classrooms. 
"In Pittsburgh a unique organization knm.·m as the 100 Friends 
of Pittsburgh Art spends ~1,000 annually in purchasing the 
\·fork of local a rtists for use in the schools . 11 A private 
u 
s oci ety in i1orcester, Massachusetts, 1•ras bying prints for the 
public schools in the 1930's. 
Children's work makes excellent travelling exhibitions. 
The American Red Cross circulates 1t-10rk of sixth- to t vielfth -
graders f rom t he International Art Exchange. Another useful 
feature in this article is a list of suppliers of visual aids. 
-ilork and study accommodations of t h e schools in t h is 
study are described in Chap ters III, IV, and V. 
6. Budget for Art Education 
Art supplies~-- Art e xpenditures of t h e United States' 
11 
public schools vrere surveyed in t h e spring of 1952 . Of the 
444 cities and tovms asked to participate only 106 \·rere usable. 
i!lany sch ool systems had no breal{dO':m of art budgets available. 
The basi c ques tion for '.vhich an answer \vas hoped was: Hov.r much 
money is spent on art supplies in typical school systems in 
t h e United States? 
Th e study indicates t hat grades seven t h rou gr.!. nine get 
1/Manuel Barkan (Editor), Research in Art Education, Fifth 
Y~arbook , National Art Education Association, State Teachers 
College, Kutztmm, Pennsylvania, 1 954, pp .l3-l9. 
., 
a larger budget t han grades ten to twelv~, but on a p er 
capita basis t h e reverse is true. The fact that an averag e 
enrollment o f 10 p er cent exists in t h e h i gher grades and a 
48 per cent participation i n art exists in t h e junior h igh y 
years accounts f or this. 
Th e cost p er pupil usually varies inversely with t h e 
p opula tion of t h e s y stem. A range in p opul ation from 3,000 
to over 500 , 000 was tak en In grad es seven to nine t h e aver-
age cost for a rt supplies p er pupil h as a low of 25 cents 
and a h i gh of $1.18 in communities of 50, 000 to 100,000 
p opulation . At t h e senior-h i gh . level the p er cap ita low is 
80 cen ts; t h e h i gh is ~~1. 59 for the same p opulation a s ment-
?J 
ioned above . 
This study has information of general value, but in order 
to h ave useful information about an art budg et one has · to 
know h ow .any students are a ccommodated by the budget and 
h mv many h ours a i-veek are s p ent using art supplies. The rang e 
o f materials which can be includ ed in a b ud get o f a certain 
sum a lso would p rovide h elp ful inf ormation . 
Salari e s for art Personnel.-- As a rule a rt teach ers are 
paid t h e same salaries as regular classroom teach ers. I n some 
Y Bienni a l Survey of Education in the United States, op . cit., 
p . 25. 
?J_esearch in Art Education, op. cit., p . 15. 
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instances a sp ecial- subject teacher such as t he art teach er 
receives 200 to 400 dollars more than the re~llar classroom 
teach er. 
11 1assachusetts ranks f o r hi &~ school and overall public 
sch ool salaries, with the United States average •••• 11 Miss 
Ta ylor t akes t h is information from the recent study, 11 Ranking 
of t h e States", made by the National Education Association 
.Y 
resea rch d ivision. 
Ar t supply budgets for the schools of t h is study can be 
found in Ch ap ter VI under Art Budget, and salary sch edule s 
a re t abula ted in Appendix B. 
7. ~xtra-curricular Art Activities 
Art museum classes.-- An extremely i mportant (if not the 
most i mportant) c ontributor to education t h rough art for 
you t h is t h e art museum. Th e writer states t h is fact with 
stron p er s ona l fee ling and understanding of vrh at is claimed, 
fo r s h e enjoy ed t h e special experiences of taking part in a rt 
classes at the Uorcester Art Museum as a child, as an adol-
escent, as a serious p rofessional student, and on into teach -
ing in t h e s a me c lassrooms and museum galleries . 
Th e ch ild vJith such an opp ortunity at hand- and t h is can 
Y ].1illicent Taylo r (Education editor), Christian Scien ce I'Ion-
itor," St a t e s Rated in Education 11 , Ap ril 6 , 1957 . 
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be anyone in a metropolitan area- is particularly blessed 
\vi t h a rare opp ortunity for a fuller enjoyment and under-
standing of life . 
The objectives of t h e teaching pro gram of a museum dif-
fer from those of sch ools where ch ildren spend mast of their 
time. In 1 940 vihile making a study of educational a ctivities 
i n some 30 art museum schools and a rt sch ools of t h e United 
States, the vlri ter found t h e Cleveland Nu seum of Art to h ave an 
excep tionally fine p ro gram in effect; " ••• a balanced pro gram 
o f educational activities, reaching every age-level of Cleve-
land inh a b itants, and meet i ng many cultural needs and specia l y 
interests .••. 11 vras under vray being administered by Thoma s Monro, 
Curator of Educa tion. 
Education p ro e;rams of l a r ge art museums a re some v1hat 
similar, so t h e Cleveland situation will be p resented here as 
it is interp reted from the above reference , and from first-hand 
observation by the ~,rri ter. The r ol e of t h e art museum in 
p u b lic s ch ool education can be an influential one as shall be 
illustrated b elow. 
Th e e ducational p ro g ram of the Cleveland 1·1useum is for 
every one. I~ost o f t he activities are free and op en to the 
public . Activities consist of lectures, motion p ictures, 
1/Thoma s IvJ:onro' It Educational ~'/ork at the Cl eveland r-luseum 
o f Art", The Cleveland Iviuseum of Art, 1940 , p. 5. 
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concerts, gallery talks , exhibitions of art s and crafts of 
cultural groups vli th a ccompanying talk s, and courses of a 
labora tory or studio nature. Some courses are given for 
credit tm·rard a degree by a near-by university. All a cti v-
ities with the p robable exception of the first and last can 
be attended by the junior- and senior-h igh-school student. 
Activities in art practice are on Saturday, Sunday , and 
I 
during vacation. Children come voluntarily, and some are 
recow_mended by t heir school teacners as having special abil-
i ty. The city assigns and pays art teach ers to d o v-rork \vi th 
t h e museum (an uncommon practice); t heir offices are in the 
museum, but they spend most of t h eir time in the schools. 
I-'Iuseum instructors visit schools vr i t h slides, color-· 
prints, and oth er materials for illustrated talk s. Th ese 
visual aids are a lso loaned to classroom teach ers. Th ey have 
worked on an eA~erimental radio program for sch ools accom-
panied by identical sets of lantern slides in many schools. 
f!luseum eA~eriences are linked to school stud ies such as 
illustrations of __ istorical periods. Mi meo graph ed question 
blanks and lesson sheets are provided to aid observation in 
the galleries. All sch ool subject areas are serviced when 
t he request is ~ade. Visitors to the mus eum come under t h ree 
categories: "museum-conducted", "museum-aided", and 11 self-
conducted 11 • 
A circulating exhibition collection is offered 
including a variety of three-dimensional museum materials 
in addition to the more usual two-dimensional materials. 
Particularly appropriate for the secondary age level are 
" ••• modern and historic arts and handicrafts, theater and 
stage models, dioramas, and models of modern architecture, 
y' 
city-planning, interior design and furnishings." 
"Open" classes are for all children \'vho wish to attend. 
Meetings are in the museum galleries. 11 Special" classes 
for those who show special ability meet in the painting and 
sculpture studios; " ••• the aim is to aid in the natural 
growth in personality, by foste~ing the aesthetic and art-
istic phases of that growth. Skill or information for its 
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own sake is not at a premium •••• " Its teaching is 11 cultural 11 
and recreational, and students wishing technical training are 
urged to go to the near-by art school. 
Art appreciation rather than art production is stressed, 
but it is recognized that by doing, in addition to seeing 
and listening, appreciation is sometimes acquired most effect-
ively. 
"The peculiar opportunity of the museum is to see 
what can be done by helping children to use the heritage 
of the past and contemporary art in their own imagin-
ing, and in their present and future expression." 
!7op. cit., p. 11. 
y'Ibid., p. 14. 
Research is done in the educationa l department on 
ch idr en 's a rt tests, stages of graphic development, pre-
ferences a s to activities, and other projects. 
Social a gency art classes.-- Civic organizations such 
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as Boys' Clubs, aummer recreation pro grams , Y.Ivi .C. A., Y. i'T . C. A., 
and Y. M. H. A. group s offer art activities of a recreational 
nature. Some of t hese classes are conducted by ~Tell-known 
and successful artists and craftsmen , rhile oth ers are organ-
ized very loosely, allowing the children to fare for them-
selves b ecaus e of too few· instructors, or instructors not vr~~l­
suited for t h e teach ing of arts and crafts. 
One social agency type of art class will be described in 
Chapter V of this study, as vlell as art class offerings for 
youth in an art museum. 
CHAPTER III 
FINDINGS IN THE STUDY: CITY PUBLIC SCHOOLS 
1. Junior High School I 
Art education personnel.-- Beginning with this chapter 
and continuing in the following two chapters will be descrip-
tions of the writer's findings at 14 public schools and one 
private school of the Greater Boston area. Also included will 
be the art program for youth at a museum of art and a boys' 
club art classes. Seven high- and nine junior-high schools 
are part of the study. Names of the schools participating are 
being withheld; they will be referred to by letters of the 
alphabet. 
Junior High ~chool I requires that art courses be taken 
by all students in the seventh and eighth grades. Art or 
crafts are elective courses in the ninth year with 14 per cent 
of the student body participating. The two lower grades have 
the time equally divided between art and crafts- one semester 
for each, for two 40-minute periods a week. The school prin-
cipal has his office decorated with students' art work, 
notably copper repouss~ objects and paintings. 
The art teacher has 28 classes a week with groups ranging 
in size from 13 to 17 students. Additional work w~ich she 
50 
performs includes four class hours for preparation of lessons 
and being in charge of a homeroom group. The crafts teacher 
has 29 teaching class periods a week. In addition, she has · 
a homeroom group also, where an activity period takes place 
during the first hour of the day. Scheduled teachers'meet-
i ngs, art teachers' meetings, and parents'day once a month 
t ake additional hours of the teachers' t~me. Crafts classes 
range in size from 14 to 24 pupils. 
The art teacher has taught for 35 years and has comple-
ted fi•e years of college work majoring in history and educa-
tion. In addition she has taken a number of in-service 
courses and has done summer study. At present she is not 
doing art work of any kind. 
The crafts teacher has taught for 18 years, and her edu-
cational background includes five years of college where she 
received the bachelor of science and the master of science 
degrees with majors in art education. She has studied for 
two summer sessions at professional art schools, and has 
taken two trips to Europe. She is doing art work at home, 
and attends lectures, museums, and demonstrations. 
Information concerning the professional qualifications 
of the art supervisor for this school will be found under 
Junior High School J, Art personnel. Since the senior-high-
school art program is undergoing revision at the present time, 
it was recommended that the writer survey two junior-high 
schools in the city instead. This provides an excellent 
opportunity to compare an art program in an old building 
with one in a new structure. 
Art program objectives.-- The classroom art teacher 
that the art program objectives according to the list on 
17.2, part IV,B, are as follows: 
1. Of major importance- 5, 6, 8, 9, 12-15 
2. Of average importance- 1-4, 7, 10 
3. Of minor importance- 11. 
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The classroom crafts teacher indicates that the objec-
tives of the general crafts program according to the same 
list are: 
1. Of major importance- 4-7, 9, 13, 14 
2. Of average importance- 1, 2, 10, 12, 15 
3. Of minor importance- 3. 
Objectives of the junior-high-school program as listed 
by the art supervisor will be found under Junior High School J. 
Art program content.-- In the art classes one finds a 
variety of activities: drav;ing, painting, clay modelling, 
sculpture, design, and illustration. When the writer visited 
the art classro'om many class projects were in evidence such 
as cut-paper work, papier-mache, cardboard constructions, 
sawdust-and -paste exercises, crayon, and paint projects. 
Other areas o·:t study related to art which are taught in the 
school are stage design, fashion design, and interior design, 
plus the crafts program. Correlation of art with English, 
social studies, science, and mathematics exist in the plan-
ning. 
In the crafts .classes the students do ceramics, sculp-
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ture, metalcraft, jewelry, weaving, leathercraft, stitchery, 
raffia work, and sand casting of plaster objects. The crafts 
room is available during the activity hour mentioned above 
for working on projects assigned students by teachers of 
other subjects. 
Work and study facilities.-- The art classroom is approx-
imately 22 by 34 feet in area, having large windows along one 
I wall which provide ample light. Fluorescent fixtures are a 
supplementary source of light. A large sink occupies a cor-
ner at the front of the room. Eight desks are 18 by 24 inches 
in size; two are 18 by 52 inches, being the "air-plane" style 
and permitting seating for two pupils. Ten secretarial desks 
are 33 by 60 inches in area. The teacher's desk and a work 
table, 34 by 41 inches, complete the list of working surfaces. 
Since the classroom is also used as a homeroom storage 
1 facilities are necessary for non-art students. Each homeroom 
student has a 9! by 11! by 11 inch compartment in a large cab-
1 inet, 10 feet by 33 by 11 inc~s in size. A cupboard built into 
I 
' the wall with glass doors above, is 56 by 76 by 18 inches in 
size. Two storage units at the front of the room are 8 feet 
\by 25 by 33 inches. Two shelves are over the sink, and 
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additional shelving covers wall space in an adjoining closet 
having approximately 60 square feet of floor space. A standard 
size metal filing cabinet of three drawers completes the list 
of storage provisions. 
All cabinet tops are used for display of three-dimens-
ional ast work; two-dimensional work is hung on the walls 
above the cabinets, and on a section of the blackboard which 
extends across the front of the room. 
Visual aids used for this class include movies, slide-
and opaque-projector, filmstrips, and prints. No large equip-
ment is in evidence. 
The basement floor crafts room is an area of 25 by 32 
feet with large windows along one wall opening out to a lawn 
and large tree trunks near-by. Four work tables are about 
4 by 2 feet in size, and two tables are 3i by 5 feet in meas-
ure occupying the center of the room. Lighting is fluorescent. 
A sink is located in a corner. The floor is cement. 
All storage cabinets are placed against the walls. Wood-
working tools are stored in an area 11 3/4 by 2t by 2t feet 
which holds molded clay objects. Along one end wall is a clay 
storage . box , 3 3/4 by 2t by 2t feet, and on the other end 
wall is another cabinet, 2 by 28 by 5 feet in proportion. On 
the same wall and against a corner is a cabinet for baked or 
glazed clay objects, 5 by 3 by 7 feet high. 
The short wall to the right of the teacher's desk ·has 
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another storage area, 7 by 2t by 2t feet. Two thirds of the 
long wall ~nder the windows provides space for a storage unit, 
2t feet high by the same depth, which is used for woodwork 
and metalwork projects. Another corner cabinet is about 30 
by 32 by 76 inches high. 
Students• work is exhibited on pegboards which are hung 
over the storage cabinets. They are 4i by 7 feet, and 1 by 
8 feet. Exposed plumbing provides hanging room for such 
things as papier-mache animals. 
Fine arts prints owned by the teacher are hung on the 
white masonry walls as are pupils' exercises in stitchery 
on burlap. In addition to the prints, movies are used as 
teaching aids. 
The educational department of the city provides a apaci-
ous room in one of its buildings as an office and center of 
operations for the supervisor of art and the three art con-
sultants who service the schools. Available here are a 
collection of prints, a small library of art books and per-
iodicals, and exhibition accessories. One corner of this 
room which has a work table, chairs, book shelves, and a 
large metal cabinet for storing such things as prints, is 
illustrated in ~late 1. 
In a large adjacent room is a conference room where 
student art work and art-related professional products are 
often displayed. Plate 2 illustrates a section of this room. 
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Plate 1. Corner of Art Education Office 
Plate 2. Section of Conference Room 
The per capita budget allowance for art supplies has 
not been submitted to the writer; however, Junior High School 
J which is in the same school system gets $1.00 for art supplies 
and the same amount for art equipment. Salary schedules for 
art personnel are located in Appendix B. 
2. Junior High School J 
Art education personnel.-- Junior High School J which has 
an enrollment of 554- students has art as an elective subject 
in the eighth and ninth years, and as a required subject in 
the seventh year for 193 pupils. About one fifth of the 198 
eighth-year students, and one eighth of the 163 ninth- year 
group, take part in the art program. This is the maximum load 
which one teacher in art can handle. Since many more students 
would participate if they could, another arts and crafts inst-
ructor will be added to the staff next semester. The seventh 
graders have art for three periods a week, whereas the other 
two years are ~llowed two class hours a week. Other electives 
besides art are music, industrial arts, homemaking, and con-
versational French. 
The art teacher has art classes for 27 of the 30 school 
periods a week, with the largest group consisting of 34 mem-
bers, and the smallest group having 20 members. The teacher 
says that 18 pupils is the ideal class sixe toward which they 
are working. The art supervisor is available to the school 
as needed. She services five junior-high and one senior-high 
:;·· 
school. Her duties are to plan courses of study with special 
groups, present exhibitions, plan workshops, and direct art 
teachers and consultants. Special art needs at the elementary 
level are taken care of by the three art consultants, while 
seven junior-high classroom art teachers and three senioP-
high classroom art teachers take care of the upper levels. 
The art curriculum is prepared by the art supervisor, 
the art consultants, art teachers, coordinators, and a selected 
group of classroom teachers. Art courses are prepared by the 
art supervisor and a committee of art teachers. 
The educational and professional qualifications of the 
art supervisor follow. She has taken courses in all the types 
of schools listed in the inquiry form for art supervisors to 
be found in Appendix A. In addition she has taken many courses 
beyond the master's level. She has taught for more than 20 
years and has travelled extensively. Major areas of concen-
tration in her studies have been English, psychology, philos-
ophy, and art. She is now doing jewelry and ceramics work. 
The art instructor at this school attended teachers' col-
lege for five years majoring in industrial design• and he has 
a Master of Fine Arts degree. He has taught for six years. 
Ceramics, commercial art, and desigp are the areas in which 
he is now active. 
Art program objectives.-- The art program in the seventh 
year is called art workshop; in the eighth year, design work-
shop; and in the ninth year, ceramics. Since the school is 
just one year old the program is not yet fully established. 
The major aim of both the junior-high- and the senior-high-
school art program is both general education and vocational 
education, states the supervisor of art. She lists addit-
ional objectives for both levels as follows. Of major im-
portance are the following: (1) appreciation of one's cult-
ural heritage; (2) correlation of art with other · subject 
areas; (3) self-confidence; (4) original or creative think-
ing; (5) observation power; (6) insight and sensibility; (7) 
experimentation and exploration; and (8) develop aptitudes 
and abilities. 
Of average importance are the following: (1) art skills; 
(2) art history; and (3) self-expression. 
The art teacher says that the objectives for tha seventh 
year course are as follows, according to the list on page 172, 
part IV, B •. 
1. Of major importance- 1, 5, 8, 10, 15 
2. Of average importance- 3, 6, 7, 9, 12-14 
3. Of minor importance- 2, 4, 11. 
The objectives for the eighth year are the same with a shift 
to greater emphasis in the development of observation power 
and art history, and less emphasis on aptitudes and abilities. 
Art history becomes a major concern in the last year; otherwise, 
the objectives resemble those for the eighth grade. 
Art program content.-- The one teacher gives instruction 
in drawing, painting, design, illustration, and graphie arts 
in the form of linoleum block printing and silk-screen print-
ing. Experiences in three-dimensional work are available in 
study of interior design, clay modeling, sculpture, ceramics, 
metalcraft, and jewelry. 
Work and study facilities.-- Being in a new structure, 
the classroom is of contemporary design. Its 24 by 100 feet 
are located in the center portion of a "U"-shaped wing of the 
school. See Plate 3 below. It has a long wall of windows 
30 inches up from the floor in some parts and going to the 
Plate 3·. Arts and crafts workshop 
floor in other areas as will be seen in the Kodacolor photo-
graph. Glass doors open out to an expanse of new lawri. The 
room is designed to be used as one large room or two smaller 
rooms, for a folding-wall partition which is illustrated in 
Plate 7 runs on a track in the middle of the area. A pair 
of stainless steel sinks are located at each end of the room 
on counters that extend out from the walls at right angles. 
These "islands" separate the different types of art activ-
ities which ar~ experienced in the room. The masonite-
covered counter on one end is approximately 12 by 4 by 3 
feet high. The slate-covered counter at the other end of 
the room is about the same size. Auxiliary light is obtained 
Plate ~. Modernfold Room Divider. Storage. Display. 
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from both fluorescent and incandescent fixtures. 
Eight work tables located in the center of the room are 
59! by 42 by 29 inches, and four square benches ( stacked on 
tables in Slates 6 and 7) per table are used for seating. 
One end of the room, planned primarily for wood and metal 
work ( see Plate 8 below ) has a workbench which is 54! by 
64 inches resting on two metal lockers, back to back, each 
36 by 30 by 20 inches in size. Nearby is a similar bench, 
48 inches square, resting on wooden cabinets. Stools are 
used here. Another work surface is 14t by 24 by 31 inches 
high. At the opposite end of the room is an area for clay 
and ceramics work. Two tables, each ~8 by 24 inches, are 
also used by the students as well as the slate-covered counter 
mentioned above. A teacher's desk and auxiliary storage table 
are also in this part of the room • . 
Attractive storage units are varied in style and propor-
tion. Four ~nd one hal~ cabinet units are each 60 by 23t by 
31 inches; two pieces built into the wall are 45 by 31 by 18 
inches having pegboard doors above, and conventional doors 
·below. Under the sinks and work area are cabinets to the 
floor, and about 12 inches up from the counter-top are cabinets 
resting on l i inch chrome pipes. The cabinets are about eight 
feet long, and do not extend over the sinks. Their height is 
36 inches, and the depth is 24 inches. This type of cabinet. • 
continues at the same level along two short walls to a cabinet, 
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Plate 5 . I'Vood..,.Tork and Metalwork Wing of Art Room 
Plate _E). . • Ceramics Area in Junior High School Art Room 
J 
5 by 8-:i by 1 feet, fitting into the corner of the windovT wall. 
The storage lockers mentioned above complete the list of stor-
age areas for this part of the room. 
· ~ The opposite end of the room (see plate 9 on page 62), 
designed for ceramics work, is the same in width as the main 
room, which is not the case at the other end, permitting a 
11 room-divider" opposite the sink counter. This divider is 
used for storage and display. Storage cabinets are underneath, 
and under the sinks are also cabinets for storing clay and 
other things. Along the walls in this part . of the room are 
open shelves. 
As part of the 11 room-divider 11 and above the cabinets are 
two display boards connected by long glass shelves. Three-
dimensional work is displayed here, and two-dimensional pro-
jects are attached to wallboards over the low cabinets. These 
composition boards are 60 by 30 inches, and on the back-side 
are green chalk boards. The panels can be lifted out of 
tracks and reversed. A built-in cabinet having sliding glass 
doors ana three glass shelves is 45 by 52 by 12 inches in size. 
These are illustrated in Plate 7. Art work is also displayed 
on the lot and 12 inch faces of the structural columns along 
the window wall, and on the deep window led~e. In the main 
lobby of the school are two glassed-in cabinets, 72 by 52 by 
30 inches deep, resting on chrome pipes. A long wall oppos-
ite the glass-front entrance is also used for exhibition pur-
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poses. 
Visual aids used at present are clippings from period-
icals and prints. 
Special equipment in evidence follows: six vises, a 20 
inch kiln, three easels, a buffer, a large paper cutter, clay 
crocks, two gas jets for metalworking, and ink brayers. The 
teacher said that the equipment was inadequate because the 
' program was a ~ew one. 
The budget per capita is approximately $1.00 for supplies, 
and the same amount for equipment. The salary schedule for 
art personnel is in Appendix B. 
3. Junior High School K 
Art education personnel.-- Junior High School K has an 
enrollment· of 433 pupils; 140, 145, and 148 are seventh , 
eight h , and n i nt h grade enrollments. Art is required in the 
first year and is elective in the remaining two years, with 
28 per cent of the eighth graders and 8 per cent of the ninth 
graders participating. According to grade, the time allotment 
per week from seven to nine is two periods, two and one half 
periods, and five periods, in that order. 
One teacher is employed to teach art for 10 periods,which 
is considerably less than in other years. Next year she ex-
pects to have art classes for 25 periods a week. At present she 
devotes 13 periods to other teaching duties in the school, 
and she does not use any time out of school for school-
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connected \'TOrk. The art director does not service the school 
personnaly. 
The art teacher's academic background includes two years 
of teachers·' college training, and summer courses at western 
universities. She has specialized in painting and clay model-
ing, and has taught for thirty years. 
Art program obJectives.-- The main a.i.m of the junior-· 
high- school program is general education, and specific obj-
ectives according to the art director are as follows: (1) of 
major importance is the correlation of art with other learn~ 
ing·; and (2) of average importance is experimentation and 
exploration. Also checked but not classified are (1) original 
. . 
or creative thinking, and (2) self-expression. These objec-
tives are the same as those indicated for the high-school art 
program. Further information about the art director vrill be 
found in the description of High School L. 
The art teacher indicates the program objectives as fol-
lows, acco-rding to the list found on page 172, part IV, B. 
l~ . of · major importance-:' 3, 5, 9-14 
2. Of average importance- 1, 2, 6-8 
3 • . Of minor importance- 4, ·15. 
, Art program content.-- The following activities are ·exper-
ienced in tha art classes: drawing, painting, clay modeling, 
design, and history of art. On display during the writer's 
visit were non-objective watercolors· painted by the pupils. 
J 
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Work and study facilities.-- The art room is 28 by 22 
feet in area with one wall of windows overlooking a playground, 
railway, houses, and ocean in the distance. Lighting used in 
the classroom is fluorescent. Six rows of a total number of 
36 desks, 24 by 18 inches in size, and straight-back chairs 
are screwed to the wooden floor • . A small sink is available. 
Three tables serving storage needs are 30 by 50 inches in 
size. 
Storage areas consist of two standard-size filing cabin-
ets of four drawers each, and a metal cabinet, 76 by 25 by 24 
inches, which has open shelves. Another unit is 15 by 51 in-
ches by 19 inches deep with open shelves for paper storage. 
Blackboards are on all walls and about one half of their 
surfaces are covered with sacking material for exhibition 
surfaces. 
Many visual aids are available but not used often, because 
of the need to plan far in advance for delivery of equipment 
from another school. Slide and opaque projectors, and a 
moving picture machine are owned by the school department. 
Budget details are not available as the teacher's needs 
are filled as requested. Art personnel salary schedules can 
be found in Appendix B. 
4. High School L 
Art education personnel.-- Art is an elective course at 
High School L which has a total enrollment of 1550 students 
of which approximately 4 per cent in each of the four years 
participate in the art program for five periods a week. The 
head of the school indicates that it is offered fpr those 
students who may be interested in art as a career or a hobby. 
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One person tea_ches art for 30 periods a week,_ and she uses 
2t clock hours for other school duties. Four hours are spent 
out of school preparing lesson plans and making sketches for 
the school yearbook. Twenty-two pupils are in the largest class; 
fifteen pupils are in the smallest class. 
The art director visits the art classroom about 80 class 
hours a year. His administrative duties involve the art pro-
gram for 14 elementary schools, eight junior high schoois, and 
one senior high school. He is in charge of 10 junior-high art 
t~achers and one senior high art teacher. Two assistants are · 
employed for tha junior-high sqhool art program. The·art dir-
ector organizes the _art curriculum, and the art courses are 
planned by him and a committee of art teachers, or a single 
art instructor. 
The art director who has taught for 33 years has attended 
several schools including a university, a teachers' college, 
and professional art schools. The years of a~tendance at each 
are not mentioned. His area of · concentration as a student 
was oil painting which he is still doing when time permits. 
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The ar.t teacher has spent five years of study at a pro-
fessional art school and has a Bachelor of Science degree in 
Education. She majored in commercial art, design, and teacher-
training, and has taught for ~0 years. She is now doing oil 
painting, ceramics, enamelling, and commercial art. 
Art program objectives.-- The aim of the high-school art 
courses is general education, says the art director. Other 
objectives mentioned by him can be found under Junior. High 
School K. The art instructor has the following opinions con-
cerning the objectives, according to the list found on page !1_ , 
part IV, B. 
I. Of major importance- 3-8, 10, 12 
2. Of average importance- 1, 2, 9, 11, 15. 
Art program content.-- Inc·luded in the art program are 
drawing, painting, clay modeling, design, metalcraft, jewelry, 
history of art, graphic arts, commercial art, illustration, 
fashion design, and interior design. No correlation of art 
with other subject areas is indicated. The art couses are 
called (1) painting and art history, (2) crafts, and (:3) des-
ign. 
Work and study facilities.-- The art classroom is 22 by 
30 feet in area having windows on two vlalls overlooking 
treetops, houses, and the street. A large sink is in a cor-
ner, and 16 tilting-top desks are 22 by 26 inches in size. 
\ 
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Four work tables are 30 by 50 inches, one table is 42 by 4 8 
inches; two painting easels are available. Stools are used 
for ~eating. Lighting is incandescent, and floors are wooden. 
Classroom storage provisions consist of a cabinet Qf 
drawers and shelves, 37 by 31 inches by 12 feet; built into 
the wall is a storage area for drawing boards, 42 by 70 by 
30t inches; and an open bookshelf, 31 by 32 by 11 inches. 
Additional cabinet space in an adjoining room is shared with 
the audio-visual department of the school. The area occupied 
by art supplies is 8 by 5 by 2 f~et in size. 
Chalk- boards are along two walls, and a display area has 
been made from a free-standing dalk~board. · Fabric lengths 
are hung over the plaster walls for displaying students' art 
work. Classroom equipment also includes a paper-cutter, a 
printing press, a silk-screen set,. a copper enamelling hot-
plate, and enamelling equipment. 
Visual aids will be used when the budget permits. The 
art teacher takes special groups of stu~ents on frequent visits 
to Boston art galleries. 
The budget for the art program is not known. Salary 
schedules are found in Appendix B. 
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5. School E 
Art education personnel.-- No junior-high school system 
exists in the city now being presented. In School E the 
seventh grade with an enrollment of 64, and the eighth grade 
with an enrollment of 57 pupils, share a building with the 
lower grades in . a one-year-old school building. Art is 
taught by the regular classroom teachers for about 75 minutes 
a week, and approximately twice a month two art instructors 
from High School F (described ahead) visit the school to pre-
sent classes. 
The professional qualifications of one of these teachers 
who is also the assistant art director are a-s follows. He 
has had two years of college and three years of professional 
art school training, in addition to numerous other courses. 
He has taught for 23 years and is also very active doing wat-
ercolor painting and commercial art. A resume of the art 
director will be found in the description of High School F. 
Art education objectives.-- The aim of art education in 
the seventh and eighth grades is general education. Addit-
ional objectives which the art director lists are as follows. 
Of major importance are: (1) correlate art with other learn-
ing; (2) original or creative thinking; (3) observation 
power; and (4) self-expression. Of average importance are: 
(1) improve one's environment and personal appearance; 
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(2) appreciation of one's cultural heritage; (3) hobby inter~ 
ests; (4) experimentation and exploration; and (5) develop 
aptitudes and abilities. Of minor importance are: (1) in-
sight and sensibility; (2) art skills; (3) discriminating 
consumer; (4) appreciation or tolerance of others• modes of 
expression. 
The objectives listed by the assistant art director 
follow.accor4ing to the list on page 1;, part IV, B. 
1. Of major importance- 1, 4-6, 8, 9, 12-14 
~. Of average importance- 2, 3, 7, 10, 11, 15. 
~t course content.-- Two types of art work were seen 
by the writer when she visited ·the school: ceramics and 
posters painted with watercolors. 
Work and study facilities.-- No special room has been 
planned in this new school for an art program since art· work 
is generally done in the regular classroom. Specially designed 
rooms for music, science, hom~economics, and manual training 
have been provided in the new school building, however. 
Some art work takes place in the manual training workshop, 
and the science classroom is used for storing ceramics work. 
The corridors are made more attractive by built-in display 
cases, 70 by 42 by 14 inches, each having three glass shelves 
and sliding glass doors. Students• posters, commercially-
-
made chinaware, and costumed dolls were on display when the 
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writer visited the school. 
The per capita budget for art supplies is $3.00,and 
for art equipment it is $5.00. Salary schedules are located 
in Appendix B. 
6. High School F 
Art education personnel.-- Art is an elective subject 
in this high school. Enrollment figures were not submitted, 
nor were the percentages taking part in the art program indi-
cated. General art is in session for two periods a week, and 
five periods are given to special art. Three art teachers 
are employed py the school. 
The art director services two primary schools, 16 elem-
entary schools, two vocational schools, and two senior high 
schools. Under his supervision are two elementary school 
teachers, and six secondary- school art teachers; three addit-
ional instructors (one is the assistant art director) make a 
total of nine taking care of art at the high-school level. 
The art director and a committee of art teachers plan 
the art curriculum and the art courses. He has had four years 
of formal training in his chosen field at an art teachers' 
college where he majored in architecture, color, and design. 
He has taught for 36 years, and is now doing architectural 
wonk as well as watercolor painting, in addition to his 
administrative school duties. 
Art program objectives.-- The art director indicates 
that the aim of art education at the high school level is 
general education. He lists the following objectives. Of 
-
major importance are: (1) improve one's environment and per-
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sonal appearance; (2) appreciation of one's cultural heritage; 
(3) self-confidence; (4) original or creativ~ thinking; (5) 
observation power; {6) hobby interests; (7) discriminating 
consumer; (8) experimentation and _exploration; and {9) self-
expression. Of average importance are: (1) correlate art with 
other learning; (2) insight and sensibility; (3) art skills; 
(4) develop aptitudes and abilities; and (5) appreciation or 
tolerance of others' modes of expression. Art history is of 
minor importance. 
The objectives listed by the assistant art director fol-
low according to the list on page J72, part IV, B. 
1. Of major importance- 1, 4-6, 8, 9, 12-14 
2. Of average importance- 2, 3, 7, 10, 11, 15. 
Work and study facilities.-- Three similar art classrooms 
adjoin one another being separated by a wall of folding doors 
which can be opened to make one large room. Each room is 
approximately 30 by 20 feet in area with one long wall of win-
dows overlooking tree tops and a school across the street. 
Twenty desks are 20 by 34! inches having a tilting drawing 
board attached to each which is 20 by 26 inches in size. 
The straight-back chairs and desks are movable. A porcelain 
sink is placed near the center of a long wall. ~ighting is 
fluorescent, and the floors are wooden. 
The instructqr said that one major criticism about the 
classroom was inadequate storage space. Two closets incon-
veniently located a1,yay from the room are approximately 8 by 
74 
10 feet in area, having shelves and boxes ' to hold art -supplies. 
In the classroom is a low cabinet which is 56 by 14 by 31 
inches, and a built-in cabinet, 7 by 3 by 2 feet. Three 
small tables are used for temporary storage. Another cabinet 
is 5 by 5 feet by 22 inches. 
One display area for two-dimensional work is a board, 
3 by 5 feet; another display surface i~ located over the 
folding-door-partitions. A green chalk- board is behind. the 
teacher's desk. 
Many visual aids are used for teaching art such as movies, 
(about once a month), slides, filmstrips, and reproduction 
prints. The art instructor takes students on field trips to 
museumsr and commercial houses that use or produce art forms. 
He exhibits professional graphic art from t the rough stage 
to the printed result. A long-hoped-for exhibition room in 
the school has begun to materialize. It exists, but is only 
partially equipped. 
The crafts workroom is housed in temporary quarters, a 
room 25 by 40 feet in area. A more adequate basement area is 
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planned for next year. The present room has many windows on 
two walla, permitting a view of buildings near-by. Three work 
tables, 12 feet by 34 by 31 inches, are used by students who 
sit on stools or straight-back chairs. A large sink occupies 
one corner of the room. Lighting is fluorescent, and the 
floors are wooden. 
Storage apace is provided by odd pieces of furniture 
and open-shelf cabinets--one being ~y 7 by 1 feet in size; 
another, 6 by 3i by 1 feet in measure. A cabinet built into 
the wall is 43 by 90 by 24 inches; also for storage is an 8 
by 10 foot closet with shelves. 
No surfaces are designed to be used for wall displays, 
because all walls have blackboards. 
Movies are used as a visual aid. 
·special equipment available for craft work follows: a 
20 inch kiln, a stove and blow-torch, a buffing machine, a 
block- printing press, a small enamelling hot plate, and a 
weaving loom. 
The per capita budget for art supplies is $3.00, and 
for art equipment it is $5.00. Salary schedules are in Appen-
dix B,. 
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CHAPTER IV 
FINDINGS IN THE STUDY: TOWN PUBLIC SCHOOLS 
1. Junior High School A 
Art education personnel.-- Junior High School A requires 
t hat a rt be t aught to all students in the seventh and eighth 
years; therefore, 300 and 340 students, respectively, receive 
art training for one period a week. Art is elective in the 
ninth year '\'There about four per cent participate for five 
days a vTeek, one period each day. 
One full-time instructor in art has 27 periods of art 
classes a week, having groups vrhich vary in size from 12 to 
35 pupils. Five additional hours are spent for other school 
duties. The art supervisor's function in the school system 
is to observe and demonstrate in addition to handling admin-
istrative duties. 
The art curriculum is planned by the supervisor of 
art and the art teachers, and the courses are planned by 
the art supervisor and the teacher involved. Two art teachers 
plus the supervisor comprise the art personnel in the torm 
which has six elementary schools, a junior- high school, and 
a senior- high school. 
The educational qualifications of t he art supervisor 
follow: four years of teachers' college, and six years of 
study at two universities. He has majored in art and sec-
ondary education. Teaching claims 27 years of his time, as 
well as oil painting and decorating. 
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The art teacher in the junior-high school has four years 
of college training, four years of part-time professional art 
school training, and five years of part-time study toward a 
master's degree from a university. He has taught 14 years in 
public schools, and eight years part-time while a student. 
He is doing no art work at present. 
Art program objectives.-- The major aim of the junior-
high-school art program in the opinion of the art supervisor 
is general education, ·while the aim at the high-school level 
is vocational £raining. He includes the following addit-
ional objectives as of major importance at the junior-high-
school level: (1) appreciation of one's cultural heritage; 
. . 
(2) original or creative thinking; (3) observation power; 
(4) exploration and experimentation; .(5) self-expression; 
(6) develop aptitudes and abilities; and (7} appreciation, 
or tolerance of others' modes of expression. 
Of average importance as objectives of the junior-
high-school art program are: {1) improve one's environment 
and personal appearance; (2) correlat.e art with other learn-
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ing; (3) self- confidence; (4) hobby interests; (5) insight 
and sensibility; (6) art skills; (7) discriminating consumer; 
and (8) art history. 
The teacher of art states that the objectives of the 
three years of junior-high art as listed on page iU, part IV, 
B, are: 
1. Of major importance- 1, 4, 8, 9, 11, 13, 14 
2. Of average importance- 2, 5, 6, 12, 15 
3. Of minor importance- ·3, 7, 10. 
Art program content.-- Subject areas included in the 
art program are: drawing and pain~ing, design, stage design, 
history of art, illustration, fashion design, and interior 
design. Also, photography and commercial art are taught as 
separate subjects in an art club, being two of forty club 
offerings in the school. These clubs meet on alternate weeks 
during the last hour of the school day. 
Teachers of ancient history and social studies cooperate 
with the art instructor to correlate these subject areas with 
art. A few projects in evidence in the classroom are mobiles, 
shadow-box designs, watercolors, pastels, cut-paper work, 
oiled-paper painting of stained-glass designs, crayon and 
ink drawings. 
Work and study facilities.-- The one art classroom is 
approximately 20 by 42 feet in area, having a wall of windows 
overlooking a well-kept hillside neighborhood. Thirty-six 
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flat-top desks, ~3 by 36 inches in size, are screwed to the 
wooden floor in four rows. A small porcelain sink is behind 
the teacher's desk at the front of the room. Incandescent 
lighting fixtures serve as anchors for students' mobiles. 
Beside the teacher's desk is a storage table, 30 by 45 
inches in size, and beyond that is a four-panel screen which 
divides off a small storage area at the front of the room. 
Located here are several large portfolios containing students' 
work, and two standard-size filing cabinets. Other storage 
areas are a 17! by 4! by 1~ feet storage unit at the rear of 
the room, and a bookshelf which is 40 by 54 by lOt inches in 
measure. 
A deep window ledge is available for the display of three-
dimensional objects, as well as the top of the high cabinet at 
the back of the room. Wood stripping on all available wall 
surfaces provides for a generous exhibition of students' work, 
as do the windows also. See Plate 7 on the following page. 
Visual aids used in teaching a~e fine arts prints, slides, 
movies, and clippings which are shown with an opaque projector. 
The only piece of equipment in evidence is a paper-cutter of 
medium size .• 
The budget for the art program is not known as it is 
part of the over-all expense for supplies. The salary schedule . 
for art personnel is located in Appendix B. 
80 
Plate 7. Junior High School Art Students at Work . 
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2. High School B 
Art education personnel.-- Art is an elective subject 
for the 803 students in High School B, and is offered five 
periods a week for those who participate in the program. In 
the tenth year, 13 per cent of 311 pupils elect art; in the 
eleventh year, 10 per cent of 249 take art; and in the twel-
fth year, 8 per cent of 243 take part in the art program. 
One art instructor teaches for five periods a day, and 
has other school duties to perform for one period a day. He 
takes part in community affairs related to art such as organ-
izing large art exhibitions for public enjoyment. His larg-
est art class has 22 students, and 8 are enrolled in the 
smallest group. The art supervisor services the high school 
at least one day a week, and gives approximately 140 class 
hours of time to the art program a year. 
Details concerning the art supervisor's educational 
and professional qualifications will be found in the report 
on Junior High School A. The art teacher in the senior-high 
school has had four years of college, two years of teachers' 
college, three years of museum- school professional train-
ing, and two years of professional art school training. This 
represents the moat formal training of all the teachers who 
are taking part in the study. Interestingly, the art super-
visor of the same school system has the greatest number of 
years of educational experience (as a student) for the admin-
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istrative group taking part in the study. The art teacher's 
major area of concentration as a student was art in supervis-
ion and administration. He is now doing art promotion work 
and. advertising art in addition to teaching. 
According to the inquiry answers given by the art super-
visor, the aim of the high-school art program is vocational 
training. Other objectives are as follows: (1) improve the 
environment and personal appearance of the student; (2) orig-
inal or creative thinking; (3) observation power; (4) art 
skills; (5) experimentation and exploration; (6) self-express-
ion; (7) develop aptitudes and abilities; (8) appreciation 
and tolerance of others' modes of expression. These are of 
major importance. 
He further states that the following objectives are of 
average importance: (1) appreciation of one's cultural her-
itage; (2) self-confidence; (3) hobby interests; (4) insight 
and sensibility; (5) discriminating consumer. Of minor impor-
tance in the high-school art program are art history and the 
correlation of art with other subjects. 
The art teacher in the senior-high school indicates the 
program objectives according to the list on page 172 , part 
IV, B, as: 
1. Of major importance- 5, 8, 14 
2. Of average importance- 1, 3, 4, 9, 10, 12, 13 
3. Of minor importance- 15. 
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The program objectives for the three years are the same 
with the exception of number 1 (improve environment, personal 
appearance) which is not rated as an objective after the 
first year. Objectives not given a rating are: 2, 6, 7, and 
11. 
Art program content.-- Subject areas included in the pro-
gram are drawing, painting, clay modeling, design, graphic 
arts, commercial art, illustration, fashion design, and inter-
ior design. Art is not correlated w-ith other subject areas. 
On view in the classroom are the following student projects: 
cardboard mobiles with hand-lettering samples applied, coll-
ages, fashion illustrations and layouts, interior plans and 
third-dimension illustrations of interiors, and cut-paper 
constructions. Also displayed are plaster masks, scratchboard 
drawings, and soap carving. 
Work and study facilities.-- The art room is 25 by 40 
feet in area having no window views as daylight comes through 
two large skylights. They admit about the same amount of 
light as a wall of windows. Lighting is incandescent. Twenty-
five movable desks are 18 by 34t inches in size, and each 
student has a straight-back chair. Other work surfaces con-
sist of seven 23! by 36 inch desks, a 48 by 30 inch table 
against the rear wall, and a teacher's desk at the front of 
the room. The floor is wooden. 
Different types of storage units occupy wall space at the 
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ends of the room, and to both sides of the teacher's desk at 
the front of the room. At one end is a cabinet, 16! by 6~ by 
2! feet, which has deep shelves. Against the front wall is a 
40 by 22 by 78 inch cabinet. Another which is 56 by 90 by 26 
inches holds paint equipment trays, 12 by 6 by 2 inches in 
size, for each student. The lower half of this cabinet has 
large drawers. Another storage and display cupboard with 
glazed doors above . is 9 by 3 by 2 feet. At the other end of 
the room is a storage unit of drawers and shelves, -9 feet by 
26 by 46 inches in size. A table, 4 by 2! feet holds paint 
jars. Two standard metal filing cabinets are also in the 
room. Additional art supplies are stored in the school base-
mant with materials for other classes. 
Many cabinet-tops display three-dimensional students' 
art pr ojects, as well as the cupboard mentioned above. A 
small, free-standing bulletin board also exhibits art work , 
as does every available wall space of eye level, having a 
composition board attached to the walls for this purpose. 
A first-floor corridor wall is used to show pencil dra\'lings, 
painted illustrations, and posters. 
Many teaching aids are in evidence in the classroom 
such as color charts, periodicals, art books, and cli ppings 
from magazines. The school library has approximately 12 
running feet of books (roughly 140 volumes) on art h istory, 
fine arts, c.ommercial art, and hobby books. The periodical, 
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American Artist, is subscribed. 
Several cardboard cartons hold a miscellaneous assort-
ment of "still-life"• Fabric swatches are available for 
this purpose, also. Drawing boards of various sizes, two 
model stands, plaster casta of animals, and a large plaster 
copy of a classic bas relie~~re also in the room. 
A tilting glass and frame with bulbs underneath is used 
for tracing. A printing press f'or work up to 11 by 15 inches, 
a 5 inch Amoco kiln for firing enamelled metals, a one-unit 
hot-plate, and a paper cutter complete the list 'of equipment 
in evidence in the classroom. 
The budget allotment per: capita for this high school is 
$2.50 for supplies. The allm-rance f'or art equipment i .a not 
fixed. Salary schedules are located in Appendix B. 
3. School d 
Art education personnel.-- Art is req~ired in grades 7 
and 8 of School C which is an elementary school. The 60 
seventh graders and the 47 ~ eighth graders are taught by a 
part-time art teacher who divides his time between two near-
by schools. 
Since the inquiry form given to the art teacher . was not 
returned, particulars such as the teacher's professional 
qualifications and art course content cannot be included 
in the study. The art supervisor services the school at 
will. She is in charge of' the art program for the . · 
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nine public elementary schools and the one high school in the 
to1~. Seven elementary art teachers, three secondary art~ 
teachers, and three part-time art teachers come under her 
administration. Duties change somewhat from year to year, 
but in addition to her administrative work her teaching res-
ponsibilities _generally consist of helping classroom teach-
ers from the kindergarden thro~gh grade 3. 
The professional qualifications of the art supervisor 
are as follows. She received her Bachelor of Science and 
Master of Science degrees from a teachers' college, and has 
taken special courses in watercolor p~inting. Her major area 
of concentration was art education and teacher-training. 
She has taught for 24 years and is now doing watercolor pain~ ­
ing and photography for personal growth in art. 
Art program ob,lectives.-- The art _program is prepared ·by 
the art supervisor, art teachers, and a committee of class-
room teachers working together. Specific course programs 
are handled in the same way. General education through art 
is the aim at both the lower level and in the high-school 
years, with concern -for vocational training for a small min-
ority in the senior-high years. 
Very important objectives at both levels according to 
the art supervisor are: (1} appreciation of one's cultural 
heritage; (2) self-confidence; (3) or~ginal or creative 
t h inking; (4) ina~ght and sensibility; (5) develop aptitudes 
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and abilities. Considerations of -average importance are: 
(1) improve one's environment and personal appearance; (2) ob-
- servation power; (3) discriminating consumer; and -(4) appre-
ciatio~or tolerance of others' modes of expression. Of minor 
importance are: correlate art with other learning; (2) hobby 
interests; and (3) art skill-s. 
Art program content.-- Some class activities which take 
place are watercolor and tempera painting, ink and pastel 
drawing, clay modeling, and paper sculpture. After school 
hours art students help -to make stage settings ·for school 
plays. 
Work and study- facilities.-- The art classroom is approx-
imately 22· by 28 feet in area. Windows along one wall permit 
a view of an athletic field, a tennis court, gravel school 
yard, and trees. Work tables are 30 by 60 inches in size, 
and four straight-back chairs are located at each table. 
Fluorescent lighting is used. The floors are wooden. The 
ei~t - work tables just mentioned face a sink ~nd work stand? 
3 by 8 feet by 35 inches high. The sink is built into one 
end. This unit is located away from the wall so that it is 
accessible from all sides. Behind this is a small green chalk 
board and a 2 by 4 foot bulletin board. 
Storage space is provided by a cabinet along one wall, 
.being 24 by 32 inches high. One fourth of this unit is open 
shelves; the balance is drawer space. Another cabinet, 4 by 
8 feet, is built into the wall at the front of the room. 
The rear wall holds coat lockers. Also used for storage of 
art supplies are two rooms, 8 by 13 feet in area, having 
shelves on three walls. 
Visual aids as indicated for High School D are avail-
able for use in this school. Since the art teacher is in 
his first year at the school he has not yet had an oppor-
tunity to use visual aids, he says. 
A 20 inch kiln is used for ceramics work. 
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The per capita budget for art supplies is approximately 
$2.00. This is a rough guess, says the principal, as needs 
vary from school to school, and from year to year. Salary 
schedules can be found in Appendix B. 
4. High School D 
Art education personnel.-- High School D which has an 
enrollment of 1,957 students in its four year program has art 
as an elective subject. Five periods a week are given to the 
study of art. The percentage enrol led in the art courses is 
not known. 
Three full-time art te~chers,_ one man and two women, are 
empoloyed in the high school. The art supervisor has been in 
charge of the stage-designing _work there for the past year. 
One art instructor teaches second- and fou~th-year art · 
for 25 period·s a week, and also has school-connected duties 
/ 
to perform out of school such as house-dance decorations, 
stage work, exhibition preparations, lettering, and courses 
of study. Her largest class has 20 pupils, and the smallest 
class consists of 10 pupils. 
The art supervisor's educational qualifications are to 
be found in the report on School C, above. 
The art teacher taking part in the study has attended 
a professional art school for four years majoring in design, 
and has taken special art courses in painting, woodcarving, 
stained-glass, silk-screen printing, and textile painting. 
She has taught for 30 years, and is currently doing letter-
ing and some painting. 
Art .program objectives.-- The art supervisor says that 
the main aim of the high~school art program is general edu-
cation, with vocational preparation the consideration for 
a few individuals. Other objectives listed by her can be 
found in the report on School C for she lists both the 
.lower level and the higher levels in the same way. 
The classroom art teacher states the objectives for 
second year art as follows according to the list on page 17 
part IV, B • . 
1. Of major importance- 4-6, 9, 12, 13 
2. Of average importance- 3, 7, 8, 10, 14, 15 
3. Of minor importance- 1, 2, 11. 
For fourth-year art the objectives are as follows: 
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1. Of major importance- 4, 5, 8, 9, 12-15 
2. Of averag~ importance- 2, 3, 6, 7, 10, 11 
3. Of minor importance- 1. 
Art program content.-- Activities in the high-school art 
program include drawing, painting, clay modeling, sculpture, 
metalcraft, design, ceramics, jewelry, graphic arts, commer-
cial art,illustration, fashion design, and interior design. 
The teacher referred to above instructs in all the areas but 
metalcraft and j ewelry. 
On display during the writer's visit to the school were 
a great variety of students' art projects. This work indicates 
that many drawing and painting media are in use such as pencil, 
pen, crayon, charcoal, pastels, watercolors, tempera, colored 
inks, and oil paint. Sculpture work is done in soap, and 
sand casting of plasber is experienced. Constructions are 
made in wire, balsa wood, and cardboard. Papier-mache mar-
ionettes are made and costumed. Bookbinding is done. 
Work and study facilities.-- High School D has three 
adjoining art classrooms and an art supervisor's office, all 
of which have one long wall of windows overlooking a well-
kept lawn in a courtyard, trees, shrubs, walks, .and other 
wings of the building. The rooms are the same in area, approx-
imately 25 .by 50 feet. All furniture is movable, and each 
room has a different arrangement for the students ~ fixed-top 
work tables, .most of which are 24 by 34 inches in size. 
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Room A has 15 desks in rows facing a corner where the teach-
er's desk is located. About one half of the total room 
area at the rear of the classroom is devoted primarily to 
two large metal-top work benches placed near the middle of 
the space. Firing facilities tor clay, and enamelling devices 
are also located here. 
Room B has 20 students' desks in. rows facing a short 
wall, whereas the 20 students' desks in Room C face the long 
wall. A few tables are larger being 54 by 30 inches in size. 
One large stone sink is located in two of the rooms, and the 
third room has two of the same kind. A teacher pointed out 
that a sink located in a corner permits only two students to 
use it at the same time. 
The metal-top benches, 3 by 6 by 3 feet, provide an ex-
cellent surface for working with abrasive materials. Under-
neath, arranged in a 11 T11 , are drawers across the top with 
Q 
cupbords underneath for storage. Classrooms B and C have 
one each of these. Straight-back chairs in addition to a 
few stools take care of seating needs. An easel displays 
art items. 
Because of many large windows and fluorescent light-
ing fixtures, all rooms have ample illumination. Floors are 
wooden. 
Storage provisions for all rooms are largely of the same 
types and about the same in area, so a description of Room A 
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will suffice for all. An enclosed cabinet, 12 by l l by 3 
feet , runs along one end wall. Under the windows is an open 
cabinet of shelves, 11 by 2i by 3 feet. Two cabinets adjoin-
ing one another are 4 by 8 by 8 feet. These pieces have 
asY@llletrically arranged drawers and shelves. A glassed-in 
display and storage cupboard which is · 8 by 3 feet i ·s built 
into the wall. 
Types of design and proportion of parts for storage units 
vary somewhat from one room to the next. Drawi ng boards, 18 
by 24 by ~ inches, are placed on end in tracks, in one type 
of cabinet. Paper is stored in deep, shallow drawers. Clay 
bins, both commercially- and custom-made, contain wet clay, 
and wire-shelved cabinets permit free circulation of air around 
clay objects • 
. Painted wallboard attached to the walls displays two-
dimensional work. Room A has most of the rear wall and the 
long side wall for exhibition space. Tops of cabinets and 
v10rk tables are used to hold three.:..dimensional work which 
is being worked on, or is completed. A large selection of 
students' art work is exhibited in the corridor outside the 
classroom, and on a large stairwell wall. 
The art department possesses several visual-aid ~achines . 
A slide and opaque projector, a filmstrip projector, and a 
moving picture .machine (available occasionally) are used as 
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teaching aids. Commercial slides and personally-made slides 
(kodachromes) are owned, as well as many colored reproduc-
tiona, a press for mounting prints, f.ortfolios of prints . 
are in evidence. Movies are rented. 
The art supervisor's office has an attractive display 
counter for art periodicals and bulletins. One classroom 
boasts a small collection of art books consisting of two 
tightly packed shelves of books, each 24 inches long. A few 
art books are in the school library. 
A spotlight is used as an aid to drawing and painting. 
Many fabric squares are available for "still-life11 arrange-
menta, also natural forms such as grasses, seeds, driftwood, 
and so f .orth. vases are also used. Three printing presses 
and several silk screens are to be seen, as well as stencil-
ing devices. Ceramic work is popular here. Clay objects are 
baked and glazed ink 16 by 15 by 13 inch kiln. Enamelling 
I 
on copper is done in a 20 by 17 by 19 inch kiln, and on an 
eight inch semi-dome covered electric heating unit. A two-
burner electric stove is also used. Four 11 Structo 11 art craft 
looms, about eight inches wide , are also owned by the school. 
The art budget for supplies and equipment was not sub-
mitted by the principal. Salary schedules can be found in 
Appendix B. 
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5. School G 
Art education personnel.-- Housing arrangements for the 
seventh and eighth grades in the town now being presented are 
in the elementary schools. The junior-high population is -~ 
found in five separate school centers throughout the town. 
A new building for junior-high students will be erected shor-
tly. At present the seventh grade enrollment is_ 275 pupils, 
and the eighth gr.ade has 375 pupils. All students participate 
in art for one period a week. School G will be used as a -
sample for this study. 
The art supervisor visits each of the five buildings on 
a rotating schedule once a week• In each center she carries 
on classes from 9;.00 A.M. to 2:00 P.M. with one hour out for 
lunch. At each center she carries on a minimum of four class-
es daily, and a maximum of six, making a total of 23 classes. 
She services the elementary grades and a class of mentally-
retarded children, but not the high school. Class sizes range 
from a minimum of 25 to a maximum of 40 pupils. Her other 
duties are ordering and -distributing art -supplies, preparing 
Parent- Teachers' Association exhibitions, lecturing, making 
school displays for the town, conducting workshops, and ad-
• minister~ng poster contests. She plans the art curriculum 
and art courses alone. 
The art supervisor is working .for a master's degree 
majoring in art education. Her undergraduate concentEation 
was in art. She has taught for six years, and she is also 
active with oil painting, interior decorating, and floral 
designing. 
Art program objectives.-- The aim of the art program at 
the junior-high-school level is general education with obj-
ectives varying with the courses. The drawing and painting 
course objectives are: to develop observation power, .of 
major importance; to develop art skills, of average impor-
tance; to permit original or creative thinking, of minor 
importance. The creative design course objectives are: to 
develop original or creative thinking, of major importance;· 
. . 
to develop self-confidence, of average importance; and the 
construction course objectives: experimentation and explora-
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tion, of major importance; self-confidence, of average impor-
tance; and original or creative thinking, minor importance. 
Art program content.-- Included in the art program are 
such activities as drawing, painting, clay modeling, sculpture, 
metalcraft, and leathercraft. Pupils draw with pencil, wax 
crayon, pen, pastels, and brush. They use watercolors, 
tempera paints, colored inks, and finger paint. Stencil 
painting and linoleum block printing is done. Three-dim-
ensional activities are experienced in clay and plastecene, 
plaster-of -paris, metal, soap, and papier-mach~. To a 
minor extent practice is had in bookbinding, textile weav-
ing, and puppetry making. 
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Work and study facilities.-- School G is an old brick 
structure accommodating all the grades through the eighth 
Is~ 1 year. The one room available for art activities 2~ by 25 
feet in are.a, being a traditional-type classroom with high 
cei l;i]!}~;· wooden floor, and non-movable desks. Large windows 
on t wo of the four walls and fluorescent lighting provide 
ample lumination for art work. Thirty-five desks are 15t by 
24 inches in size. vfuen art classes are not in session the 
room is used by other teachers. No special art furniture 
is available. The sink which is use4 is in another room. 
A 5 by 7 foot closet with shelves on two sides is used 
for storing art supplies and work to be saved or graded. 
Bulletin boards in the classroom and corridors are used to 
display art work. 
Visual aids such as a movie projector, slide and opaque 
projector, and filmstrip machine are owned by the school 
system. The art supervisor supplies photographs, clippings, 
charts, and modele from her own collection. · No literature 
on art is available in the classroom, and no equipment exists ~ 
at the junior-high-school ~evel which" is solely art depart-
ment property. 
The budget per capita is 50 cents. Salary schedules can 
be found in Appendix B. 
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6. High School H 
.Art aducation personnel.-- Art is an elective subject 
for the 980 students at High School H, where twice a week 
approximately 10 per cent of the ninth-grade students take 
part in art; 15 per cent of the tenth- and eleventh-year 
students, and 10 per cent of the twelfth year students par-
ticipate. The largest class includes 20 pupils- the smallest 
class, 10 pupils. 
One person teaches art for 12 periods, meehanical draw-
ing for the same length of time, and has 5 periods assigned 
to student-help sessions, plus one study group. About 10 
hours are used out of school for preparat~on of school les-
sons. The art supervisor does not service the high school 
in this town. 
, The art teacher majored in art during five years of 
college training, and has continued study of pr.ofessiona~ 
art subjects. He is currently painting landscapes in oils. 
Art program objectives.-- Subject emphasis differs for 
· each year in the art program, the areas being dra\'ling, com-
mercial art, and fashion illustration. In the ninth year, 
objectives as listed on page 17'2. , part IV,_ B, are: 
1. Of major importance- 4-6, 9, 14 
2• Of average importance- 1, 3, 7, 11 
Objectives in tne tenth year are: 
1. Of major importance- 1, 2, 4-6, 12-15 
I 
2. Of average importance- 3, 7, 11. 
Objectives in the eleventh year are: 
1. Of major importance- 1-6, 8-10, 12, 13, 15 
2. Of average importance- 7, 11, 14. 
Objectives in the twelfth year are: 
1. Of major importance- 1~10, 12, 13 
2. Of average importance- 11, 14. 
Art program content.-- At this school two-dimensional 
work includes pencil.,:.drawing, 11 tho graph crayon dra\'Ting, 
tempera and watercolor painting. No three-dimensional work 
is done, although a crafts program is being planned for 
the new school which will be ready for occupancy next year. 
Work and study facilities.-- The art classroom, about 
19 by 29 feet in area, has one wall of windows overlooking 
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a residential street~ A sim~lar room is used for mechanical 
drawing. Eight work tables, 8 by 2 feet, accommodate three 
pupils to a table. Each work area has a drawing board, 18 
by 24 inches in size and straight -back chairs. At the rear 
of the classroom is one long table, .15 by 2 feet, which holds 
students 1 class work. Beside a small porcelain sink is a 
stand, 69 by 20 inches. Lighting is fluorescent. The floor 
is wooden. 
A storage cabinet built into the wall is 4 by 6-ft by l i 
feet in measure. A four-drawer filing cabinet and the teacher 1 s 
desk complete the list of furniture in the art room. Additional 
storage space ie provided for by a small adjacent room 
which is 9 by 20 feet in size. Shelves and cabinets are 
placed along the two long walls. 
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Display or art work is permitted by a long wall or fiber 
board. The rear wall has a ~arr~w display area above the 
blackboard which covers the full length or a short wall. 
Slides are used as a teaching aid, and a few art books 
are placed in the classroom and in the school library. 
The budget allows $2.00 per capita for art supplies, 
and $3.~·00 for art equipment. Salary schedules are in the 
Appendix B. 
7. Junior High School M 
Art education personnel.-- Junior High School M has an 
enrollment or 505 stu~e~ts in the seventh, eighth, and ninth 
grades. Art is an elective in the last year with 40 per cent 
or the ninth -graders participat~ng. Two class periods ·a 
week are given to art activities. 
Two full-time teachers use approximately two thirds 
and one half or their time, respectively, teaching art 
courses for-. 32 collective hours. The largest class has 33 
members, and . the smallest group consists of 20 pupils. One 
or the above-mentioned teachers instructs i n English for . 
12 periods a week, while the second teacher uses 8 hours 
for making -posters, doing stage · decorations, ~nd planning 
' 
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the correlation of art with other subject areas. BotRteachers 
are in charge of homerooms. 
The art director who is responsible for the art program 
in all 11 public schools in the town visits the junior-high-
school art classes on alternate weeks, and teaches three 
classes each time. His function is both administrative and 
teaching. He and a committee of art teachers plan the art 
curriculum and the art courses of study. 
As preparation for his career in education, the art 
director attended college for five years and has a Bachelor 
of Fine Arts degree. He has taught for 20 years, and states 
that he is not doing art work personally at the present time. 
The · professional qualifications of the t\'To art teachers 
follow. One has taught for 20 years. She has · three years 
of college training, two years of teachers' college, and one 
year of art museum school study and practice, in addition to 
courses in education. She now does oil and watercolor pain~­
ing. 
The s~cond instructor has . taught for 37 years. She at-
tended teachers ~ col l ege r or two years, and has taken special 
art courses in summer school, private lessons, and unive:t;>sity 
extension courses. She now takes private lessons in oil 
painting. 
Art program objectives.-- The most important aim of the 
art program is general education. At both junior-high and 
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senior-high levels, the director of art feels that the obj-
ectives of major importance are: (1) improve one's environ-
ment and personal appearance; (2) original or creative think-
ing; (3) observation _power; (4) discriminating consumer; 
(5) develop aptitudes and abilities. Of average importance 
are the following objectives: (1) appreciation of one's 
cultural heritage; (2) correlation of art with other learn-
ing; {.3)' develop self-confidence; (4) hobby interests; (5) 
insight and sensibility; (6) develop art . skills; (7) exper-
imentation and exPloration; and (8) self-expression. Of 
minor importance are.: (1) art history1 and (2) appreciation, 
or tolerance of others' modes of expression. 
The objectives of the art course in grade 7 according 
to the list on the inquiry form found on page l7 part IV, B, 
are: 
1. Of major impo~tance- 1, 2~ 4-9, 13, 15. 
2. Of average impo~tance- 2, 7 
The objectives in grades 8 and 9 are: 
1. Of major importance- 1-8, 10, 12-15 
2. Of average importance- 9, 11. 
Art program content.-- The seventh-grade art program 
includes the following subject areas: drawing , . painting, design, 
history of art, and illustration. Media used are tempera and 
watercolor paint, charcoal, crayon, and chalk. Classes are 
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correlated with English literature for the instructor teaches 
both subjects. Grades 8 and 9 are taught the above subjects 
and also linoleum block printing. Practice in three-dimen-
sional work is had by clay modeling, paper sculpture, and 
papier-mache work. Pastels, finger paint, and colored inks 
are additions to the above-mentioned media. Correlation 
with the help of the other subject teachers exists in English 
literature, history, and music. 
Work and study facilities.-- The seventh grade has art 
in a room designed as a science classroom, 26 by 36 feet in 
area. Thirty deskspcrewed to the wooden floor in six rows 
and facing a long wall of green chalkboard are 24 by 18 inches 
in size. Windows along two walls are complemented by display 
boards. The teacher's desk and a work table, 60 by 34 inches, 
are located behind the students' desks. 
One short wall contains a 6 by 5 by 1~ ~eet cabinet of 
shelves with glazed-doors above. Underneath, extending 31 
inches up from the floor, are drawers. Another storage area 
v1i th glass doors is 23 by 41 by 20 inches. On the same wall 
is another cabinet of shelves, 8 feet by 31 by 5 inches, with 
a sliding blackboard above. Behind this wall is a storage 
room, 8 by 21 feet in size. A sink and counter, 34 inches 
high, runs along one lqng wall with drawers underneath. A 
counter and cabinets on the opposite wall are similar to the 
those in the classroom. This room serves no purpose other 
than to supply water and provide counter space for drying 
paint boxes and art work. 
Visual aids used are prints and clippings collected by 
the art teacher. 
The two upper grades have an art classroom area which 
is approximately 26 by 35 feet and equipped as an art room. 
Windows along two walls .permit a view of expansive school 
grounds with many full-grown trees. Fluorescent lighting 
provides ample light for art work. Squares of marbelized 
linoleum tile cover the floor. A large ·atone sink is con-
veniently placed on one long wall. 
In addition to the teacher's desk are 10 work tables 
· accommodating up to four students to a table, 3! by 5 eet 
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in size. Square~shaped backless benches provide seating 
and storage space underneath on open shelves. Each student 
I has a storage unit, 20 b~29 by 4i inches, in a long wall 
cabinet which is six feet high. The face of the cabinet is 
closed by a device rese~bling the cover for a roll-top desk. 
An adjoining entry and storage room, 10 by 35 feet col-
lectively, adds to an appearance of adequate space. Storage 
drawers, 6 by 6 by 2 feet, slide in two directions being 
built to service two connecting rooms. Two built-in cabin-
ets of drawers, each 4t by 2~ by lt feet, are under glass-
enclosed shelves, 4 by 4 by lt feet. One long wall of . the 
storage room has a four-shelf unit, 7 by 9 by l i feet. A 
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workbench rests against the opposite wall. 
Between and beyond the windows on two walls of the class-
room are painted wallboard sections for displaying .art work. 
The entry way, too, has exhibition space. 
The old school building has .a modern wing- including an 
attractive library. Book shelves about four feet up from 
the floor are support ed by chrome pipes. See the illustra-
tion below in Plate 8 . 
Plate 8. View of Library 
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The Kodacolor photograph in Plate 9 shows three types 
of display devices- a rack for hanging periodicals~ and . other 
materials, a stand, and wallboard with perforations for in-
serting hooks. Abouta dozen books related to art are on the 
shelves, and several issues of one art periodical. 
Visual aids ·in use, or available for use, are fine arts 
prints, a slide- and opaque-projector, and a moving pictune 
~late 9. Display devices 
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machine. The classes sometimes meet out-of-doors for paint-
ing, and occasionally the teacher takes the ninth-graders 
to the Museum of Fine Arts. 
The art classroom has a printing press used for linoleum 
block printing. No other large art aids are available. The 
blackboard is free-standing. 
Approximately 60 cents per pupil is spent for art sup-
plies a year for this group of seventh, eighth, and ninth 
grade students. The principal praised the ability of the two 
teachers to manage on so meager a budget. The salary schedule 
for art personnel is located in Appendix B. 
8. High School N 
Art education personnel6 -- Art is an elective subject in 
this school, being one of four offerings available as an elec-
tive. The student enrollment is as follows: 351 for the tenth 
year, 297 for the eleventh year, and 286 in the twelfth year, 
making a total enrollment of 934 students. Four per cent df 
the tenth grade, 4 per cent of the eleventh grade, and 2 per 
cent of the twelfth grade are enrolled in art classes. Three 
to eight class periods are given to art, depending upon the 
feasibility of the student's choice. Grade ten has three per-
iods for art; grade 11 -has~a-three to five periods for art; 
and grade 12 has four to eight periods available for art. 
One art teacher works full-time in the school, and has 
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28 teaching periods including five homeroom periods, leaving 
four periods for other school duties. The largest class has 
30 members and the .smallest class, eight members. About three 
hours are spent out of school a week for planning classes and 
working on t he school yearbook. The art director services 
the school one day each week, covering about 40 class hours 
a year. 
The art teacher's educational qualifications are four 
years of study in a professional art school where he majored 
in commercial art and painting, 26 years of teaching, and 1 
y ears of commercial art work. On Saturdays and through the 
summer he does general art work in a publishing house. 
Art urogram objectives.-:-- Objectives of the drawing and 
painting course according to the list on page /72, part IV, B, 
are: 
1. Of major importance- 3-6, 8, 9, 12-14 
2. Of average importance- none 
3. Not objectives- 1, 2, 7, 10, 11, 15 
Objectives of the design and commercial art course are: 
1. Of major importance- 1, 5, 9, 10, 12-14 
2. Of average importance- 6, 12, 13 
3. Not objectives- 2, 3, 4, 7, 8, 11 
Objectives of the crafts course are: 
1. Of major importance- 7, 9, 13, 14 
2. Not objectives- 1-6, 8, 10-12, 15. 
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The above views are those of the classroom art teacher. A 
list of objectives for high-school art submitted by the art 
director will be found under School M. 
Art program content.-- The subject areas included in the 
art program are drawing, painting, clay modeling, design, 
graphic arts, commercial art, illustration, fashion design, 
and jewelry making which is offered as an art club activity. 
Seen in the classroom are students' projects in casein, water-
color,- tempera, copper enameling and repousse. Also seen are 
,.. ~ 
clay, plaster, and papier-mache objects, mobiles, silk-screen 
printing, and stencilling on cloth. Students make decorations 
for school events, and a few individuals work on large-scale 
mural projects. 
Work and study facilities.-- The art classroom has the 
appearance of bursting with production of many varieties be-
cause of the walla which are almost completely covered with 
students' art work and visual aids. This one art room in the 
school is approximately 22 by 28 feet in area, and is gener-
ously furnished. One long wall has windows overlooking the 
street, trees, and resi~ences. Incandescent lighting is used. 
The floor is wooden. 
Twenty desks, 15. by 30 inches, are equipped with 16 by 
21 inch dra\'ring boards. The desks are placed end to end in 
five rows facing the teacher's .desk which is used for storage 
as he has another desk in an adjoining room. A work table is 
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34 by 71 inches in size and is located in front of the sliding 
blackboard which is to one side of the teacher's desk. Under 
the blackboard are drawers. T~o long tables are at the back 
of the room, 2i by 5 feet each in size. Under the windows is 
another work table, 4 by 8 feet in measure. Straight-back 
chairs and a few stools provide seating. 
Against the b~ck \vall are nine sec.tions of drawers, 30 
inches high, in a cabinet approximately 19t inches deep by 
26! inches wide. A similar cabinet is against the long wall 
opposite the windows. A built-in display cupboard is 11 by 
3 by 2 feet . Another cabinet is 4 by 5 by lt feet. Its 
drawers hold the many ·kinds of papers used in the classes. 
A filing cabinet of four deep drawers completes the list of 
storage furniture. 
A sto·rage room is . off the classroom, 8 by 7 feet in 
area, with one corner cut away by a diagonal wall. Deep 
s.hel ves on three walls extend to the high ceiling, requiring 
a small stepladder to be reached. Cardboard cartons are used 
to hold art supplies. The teacher's office is between the 
classroom and the storage room. 
All classroom walls are covered with a cork-like compos-
ition board for display use. Above the display boards and 
extending to the ceiling are ambitiously-scaled murals painted 
by the students. An accordion-type bulletin board, 2 by 3 
feet, in 12 panels, also displays class work. 
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Visual equipment used are fine arts prints and moving 
pictures. The art instructor has about six running feet of 
art books and periodicals on his desk and in the classroom. 
The school library has about 10 feet of books on fine arts, 
applied arts, hobby books, and related reading. 
Other equipment available for the art program includes 
a small electric hot-plate, an air. brush, a hand operated 
printing press, a paper cutter, and many small hand tools 
for construction work, painting, and cutting. 
Approximately three dollars is the budget allowance for 
art supplies per capita in the school. Art personnel salary 
schedules are located in Appendix B. 
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CHAPTER V 
FINDINGS IN THE STUDY: PRIVATE INSTITUTIONS 
1. Private School 0- Lower and Upper Level 
Art education personnel.-- Private School 0 for girls 
included in this study was chosen from the many possibilities 
in the locality because it has been a pioneer in making art 
experience a part of the curriculum for all students. Among 
its contributions in fostering recognition in this field was 
the strong art program which it ~ncluded in its curriculum 
during participation in the Eight Year Study of the Progress-
ive Education Association in the 1930's. 
Enrollment figures for grades seven through twelve are: 
40, 50, 60, 75, 75, 75, making a total of 375 girls. All 
students are required to take part in the visual and plastic 
arts in grade seven. In the following years the student may 
select any arts· experience such as visual and plastic arts, 
music, dance, theatre (drama or creative writing), cooking, 
or sewing. Classes are held from two to four periods a week, 
each period being 45 minutes in time. 
Three full-time art teachers are on the fa~ulty, one be-
ing in charge of the art department and concentrating her eff-
orts in the areas of drawing, painting, and art history. Two 
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other instructors cover subject areas which will be mentioned 
later. One teacher has 20 classes a week with groups of from 
eight to 22 pupils per class. Nine class periods are devoted 
to other school-connected duties. 
In addition to her 21 years of teaching she has spent 
four years in college and has a Bachelor or Science degree in 
Applied Art. She produces very little art work herself during 
the school year, but looks forward _to doing some pottery dur-
ing the summer. The woman in charge of the art program has a 
Bachelor of Science and a Master of Science degree, while the 
third member of the art faculty has a diploma from the Academy 
of Fine Arts in Austria. 
Art program objectives.-- The aim of the art program is to 
provide a well-rounded general education through art. The 
following statement is taken from the 1957 school catalogue. 
The school "helped establish the principle that creative work 
should have a place in every young person's school days. Art, 
music, drama, and the dance are prerequisites to a well-rounded 
educational program. Courses in the creative arts, therefore, 
are required of all the girls throughout their school years. 11 
One teacher lists objectives of the arts program accord-
ing to the list, page 172, part IV, B, as follows: 
1. Of major importance- 5, 8, 10, 12-15 
2. Of average importance- 1, 2, 6, 9 
3. Of minor importance- 7. 
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Correlation with other subjects is not done direc~ly, 
but hoped for as a by-product. It is found that experiment-
ation and exploration are by-passed by students for the desire 
for a worthwhile product stands in the way. A useful item 
gives them a sense of security. Also of importance in teach-
ing is the aim to discourage wastefulness and encourage an 
appreciation of the conservation of materials. This is the 
only instance where an objective, not part of the inquiry 
form, was contributed ~ by any of the 20 people filling out 
those forms. 
Art program content.-- Beginning in the tenth year the 
art program is d t vided into major art which carries credit, 
and a non-credit but . required arts program. Major art includes 
history of art, and laboratory work in watercolors, pastels, 
charcoal, or caseins. Art, part of the arts program, is 
planned for the pupils on an individual basis according to 
experience and interests developed in the earlier grades. 
The seventh grade painting and crafts p~rt of the arts 
program is required and carries credit, offering experience in 
painting, clay modeling,woodworking, stencilling, block print-
ing, and metal work. In the eighth grade a varied program of 
crafts is available, as well as painting and drawing, and an 
opportunity to design and execute costumes, stage sets, or 
program folders. These activities carry credit. Beginning 
in the ninth year when major art begins, the arts program 
no longer grants credit, but is required. It permits more 
experience in the areas of need, or of special interest. 
Work and study facilities.-- The most qualifying word 
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to describe the areas devoted to the art program is 'spacious'. 
The third floor main studo, 75 by 30 feet in area (see the 
halftone print taken from the school catalogue in plate 10 
below), has a skylight above and one wall of windows overlook-
ing sloping lawns _and woods beyond. Wrought iron fixtures 
Plate 10. A Painting Class in the Art Studio 
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with incandescent light bulbs hang between exposed roof beams. 
In winter toward late afternoon the light is not adequate. A 
huge stone fireplace enhances one end "'all, and a porcelain 
sink which seems out of place but is very functional, is not 
far away. 
Eight work tables, approximately 3 by 5 feet, are arranged 
in a "U" plan in one area, and about a dozen painting easels 
are concentrated at one end of the room. Tray wagons hold 
paints and brushes. Stools and straight-back chairs provide 
seating. A few spool-back arm chairs are located around a 
small conference table at the opposite end of the room. 
Storage in the studio consists of two large cabinets along 
the inside wall, approximately 4! by 14 by 2i feet in size. 
Other cabinets of drawers including filing cabinets are loea-
• 
ted about the room. 
A free-standing screen is used for display of two-dimen-
sional work, as is the long wall opposite the windows. At 
the far end of the studio stand two large weaving looms which 
are used infrequently because of the great amount of time 
necessary to achieve a product. Two additional looms of this 
type are in storage. 
At one end of the building, beyond the studio and across 
a hall and stairwell, is a room furnished for lecturing on 
art. It provides an interesting setting which results from 
the fact that the slopes of the beamed, wooden ceiling are 
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the predominant feature. Refracted light comes through dormer 
projections. Open shelves line one \vall of a storage (attic) 
room at the same end of the building. This is a place for 
keeping costumes \·rhich have been used in dramatic productions, 
and one sees scores of cartons filled with paraphernalia of 
this variety. A similar space for storage of stage 1props'is 
located at the opposite end of the building. Still more room 
is used in the basement for storage of large, cumbersome stage 
settings made by the students. 
Running adjacent to the large studio described above are 
three rooms: an office, a sculpture room, and a graphics 
studio. Each room has one wall of windo-vvs overltooking a court-
yard of trees, walks, and lavins. Both fluorescent and incand-
escent lighting are used. Each studio area has a sink and 
work counters along three walls, with storage space underneath. 
Stools are used for seating. An electric potter's wheel with 
its ovm base stands near one corner of the sculpture room. 
The graphic arts room is equipped with an etching press , 
four smaller hand presses, and a French 'cutter with a book-
binding attachment . 
Crafts v10rkshop. -- In the basement at ground level is the 
crafts workshop , 58 by 43 feet in area. The two long walls 
have large windows. On one side are work surfaces under t h e 
windows running the length of the wall; t h e opposite side has 
storage cabinets and display counters. Below is a halftone 
print taken from the school catalogue which illustrates one 
small portion of the crafts room. A small room at the .end 
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of the workshop is used for clay drying and firing. Here are 
Plate lL Arts and Crafts Workshop: Metalwork Area 
two electric kilns, approximately 18 cubic inches in size, 
with shelves and counters surrounding the area. 
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An open storage unit, 12 by 4 by 4 feet, divides the 
large workshop in two parts lengthwise. Groups of work tables 
are used for different activities; pottery making takes place 
in one are~, construction work in wood in another section, 
and j e\'Telry making in yet anothe.r part of the room. 
A display board is seen at the entrance to the room, and 
three-dimensional work is displayed in no special place in 
the room, but put on counter and cabinet tops. 
Other equipment for art work is plentifUl, some notable 
ceramics-work items being several hand-turning pottery stands, 
an electric potter's wheel like the one in the sculpture room, 
and a spray box for glazing. Available for wood \'Torking are 
a band saw, a circular saw, and miter box; for metal work-
ing, six gas jets and a buffer. Hand tools are varied and 
numerous. 
Visual aids for art teaching include slides, prints, and 
movies. The school library has three cases of art books, each 
one measuring 5 by 8 feet and containing four shelves, and 
another unit of six shelves, 18• inches wide. A changing exhi-
bition of contemporary arts and crafts, and students' work, 
are shown in the school corridors in 5'by 5'by 12 i~ch cases 
built into the walls, and covered with plate glass. The school 
has sponsored exhibitions of school children's art from Europe, 
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and the person in charge of the art program says that they 
are more interested in the direction of art education abroad 
than in this area. 
The budget allowance per capita for art supplies is $4.22 
for the upper school and $3.99 for thw lower school. Seventy-
five cents per capita is the allowance for art equipment. 
1. Private Art Museum 
Art education personnel.-- It is desirable to include 
in this study information about a small, rural art museum, 
for a large, city art museum has been reviewed in Chapter II. 
Located in a park of green hillsides, well-kept lawns, gardens, 
and majestic trees, the museum commands a sweeping vievl of a 
secluded pond~ 
This museum is far more actively engaged in offering 
art experiences for the younger and older population of the 
district; however, the director expressed a need for studying 
the existing programs in art for this age group. 
In 1953-55 the museum offered courses in art to about 
100 students, grades 7 through 12, who were enrolled in a 
near-by academy. This is a unique service which a museum can 
offer to schools, and is well-worth the administrative planning 
involved because of the special resources that a museum has 
for teaching. ( The Philadelphia Museum of Art gave lectures to 
the seniors of the Friend's Central School of Overbrook, ~enn-
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sylvania, in the 1930's, as well as serving them in other 
ways. The spring-term class ror junior-high age pupils had 
13 members ror painting and 20 members for silversmithing. 
Ten students of this age level will take part in the summer 
courses. 
Classes meet once a week in the winter for about one an~ 
one half hours per session, and two meetings a week will be 
held in the summer classes. 
Two art instructors, of eleven such people listed in the 
museum 1 s bulletin, teach the age group dealt with in this 
study. All instructors on the starf are part-time people 
who are professionally active artists and have received reg-
ional or national recognition. The art director of the sum-
mer program who teaches classes the year around has the follow-
ing professional qualifications. He studied art for four 
years at a teachers 1 college, attended an art museum school 
for one year, and has taken courses at a university part-time 
for one year. He has 15 years of professional experience in 
painting and commercial art, and has taught part-time for 
nine of those years. 
Art program objectives.-- The main objective of the art 
program for youth is to supplement the program of the public 
schools ror the child with a special interest in art (not necess-
arily talented), by giving him advanced art techniques; to 
make him understand the craft of art and develop a facility 
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with it;- to eater to personality needs- the imaginative indi-
vidual, as well as the person with a representational bent. 
These points are implicit in certain objectives found in the 
inquiry form distributed by the writer, but they are listed 
because they emphasize these areas strongly. According to the 
list found on page /72, part IV, B, the director of the museum 
and the director of the summer art program indicate the follow-
ing objectives: 
1. Of major importance- 4, 5, 8, 9, 12-15 
2. Of average importance- 7 
3. Of no importance- 1-3, 10. 
development of observation power is given where feasible and 
necessary. Art history is not taught, but was given to the 
academy group mentioned above. 
this past season have been drawing, painting, and metalcraft. 
In the past, linoleum block printing and some silk-screen 
printing was done. The museum has now, or has had at one time 
or another, course offerings in drama, music, dance, and land-
scaping (horticulture). 
Work and study facilities.-- Four classrooms with lino-
leum-tiled floors are located on .the third floor of the old 
residence1 being used interchangably for all age levels. 
Mention must also be made of the use of the park land sur-
rounding the museum, particularly as a summertime work area. 
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One room is 20 by 24 feet in area, and has the effect of being 
much larger becauae of the very large plate glass window over-
looking the near-by water and woodland. Lighting in all 
rooms is fluorescent. Three demountable tables (plywood on 
sawhorses) are 4 by 8 feet in size, with long benches on each 
side for seating. 
Two cabinets of three drawers each are used for storage~ 
Supplies are kept in a storage room, approximately 7 by 11 
feet, with shelves on the two long walls. Another storage 
room of the same size contains two sinks and a bubbler. It 
has shelves for holding paint tins, 11 still-life 11 , and other 
items. A display board, 48 inches high, is on all eye-level 
wall surfaces. 
Another room, used primarily for painting, is almost double 
the length of the room just described. Three walls have win-
doHs 'lf'Ti th display areas between them. Many painting easels, 
·as well as five demountable tables, 4 by 8 feet in size, and 
stools are used in this room. Storage cabinets and shelves are 
along the walls, and display boards are on all walls. 
One metalworking room is approximately 15 by 18 feet in 
area and has one large window on three walls. The small sink 
is porcelain. One work bench is 6 by 2 feet by 29 inches; 
another is 6i by 2 feet by 34 inches. Six stands for vises 
are 16 by 18 by 22i inches, and other miscellaneous forms hold 
two other vises. An enclosure~hich is 35 inches up from the 
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floor and made of asbestos board, is 27 by 36! by 42 inches, 
serving as a working area for using t,.,o gas jets. 
Storage for a wide variety of tools is provided by an 
open cabinet, 80 by 65 by 12 inches, which has five shelves; 
.also, many wooden forms at the work benches .hold small hand 
tools. A shelf under the sink is used for storage also. Two 
2! horsepower motors are located on one bench. Stools are 
used for seating. Perforated display boards, each three feet 
high by four feet wide ( 2 by 2 feet doubled upon one another) 
are hung like shutters at the three windows. 
All students who take part in the museum's activities 
ent·er an environment of tasteful planning, and have an oppor-
tunity to see stimulating exhibitions of contemporary art work. 
These exhibitions are not used in the teaching program for 
youth; however, it has been discovered that where intolerance 
exists toward some al!t forms, this attitude disappears as 
time passes either from exposure to, or more likely,from par-
ticipation in creative expression. Many books and booklets 
on art are available for purchase. A movie program is also 
offered. An enrollment fee is charged for art courses. 
For a description of a typical urban art museum's educa-
tional offerings for youth, see Chapter II: Extra-curricular 
art activities. 
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3. Social Agency Art Classes 
Objectives of art program.-- In the Boston Boys' Clubs 
of American 1956 Annual Report it states that teaching through 
percept and example of good character, good morals, and fair 
play are aims of the organization. Among the many activities 
offered are art and music. Here talents are discovered and 
developed which can solve many of the frustrations of our 
present-day civilization. The clubs also help boys in guid-
ance toward some vocation. 
Teaching personnel.-- Only half a program is offered in 
art, says the director, it being poorly provided for from the 
standpoint of budget. Through advisory committees composed 
of well-known people in art affairs of Boston the best possible 
instruction is gotten. Usually, student-artists teach the 
art classes in the club visited by the writer. 
Art classes are favored usually by 10-to 12-year-old boys. 
A few older ones take part 1n the program. Three clubs have 
enrollment figures for 1956 as follows. Art classes will be 
paired with the woodworking class for the sake of comparison. 
Club 1. Art enrollment- 48, woodworking enrollment- 109 
Club 2. Art enrollment- 84; woodworking enrollment- 193 
Club 3. Art enrollment- 81, woodworking enrollment- 184. 
This gives one a general idea of the popularity of the class, 
which the writer considers to be very favorable. 
Art facilities.-- The clubhouse has one room for art 
which is about 15 feet square, with a smaller room for 
supplies. A continuous bench follows three walls, the only 
seating provision in the room. One wall of windows and 
fluorescent lighting provide illumination. In the center 
of the room is a large model stand. 
Drawing boards, 18 11 by 24 11 in size, are hinged on one 
end to two legs, so that they may be held in the boys' 
laps as they sit on the benches. Tempera paint and crayons 
are the mediums used in the classes. One large, colorful 
mural, 4' by 8' in size, is created each year by certain 
boys in the group, in addition to the individual exercises. 
Some exceptionally fine work in paint and sgraff1to 
crayon engraving made by children from this group has been 
made into color slides, and may be borrorred from the slide 
collection of the Boston Museum of Fine Arts. 
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CHAPT_ER. VI 
S~U~Y AND RECOMMENDATIONS 
1. Status of Art Education 
Enrollment in art courses.-- No increase in enrollment 
for public school art education at the secondary level is 
evident when one compares Dhe Greater Boston area studied 
!I 
with the national survey made in 1948-50. The national av-
erage was 10 per cent in 1948-49; the number taking part in 
art programs in the 14 public schools studied in this area 
is 6 per cent for the tenth year, and less in the twelfth 
year. In the ninth year of public education art ceases to 
be an experience for 84 per cent of the school population. 
In the tenth year the average increases to 94 per cent. It 
is no wonder that apathy toward art exists among adults, to 
say nothing of intolerance shown art forms which are strange 
to the uninitiated eye. 
To a very great degree our citizens of tomorrow are los-
ing what Charles Darwin missed with intense regret (see page 
10) unless they pursue one of the arts on their Ol~. Then 
!/N.A.E.A. 1954 Yearbook, op. cit., pp. 25, 26. 
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too, left unguided before a properly trained mental-emotional 
facility can be exercised, it may develop in a manner where 
no real value is derived. If art does offer the qualities 
for growth which it is claimed to supply, something is sadly 
amiss vli th public secondary-school curriculums. 
How do youngsters fare in public schools so far as hav-
ing art taught to them by a person adequately prepared? The 
range varies considerably. In the seventh grade all child-
ren in all the schools studied are required to have art for 
one period in some school systems, and up to three periods 
in other municipalities. Ho11ever, in the seventh and eighth 
grades in one city the children have the services of an art 
specialist only about twice a month. In the eighth grade 
v·r"" 
art remains compulsory in all schools studied but one city. 
Time ranges from one period to two and one half periods a 
week. 
After the ninth year art is an elective subject in all 
schools. From data available to the study, the average num-
bers who take part in the art programs of various systems in 
the ninth year are as follows in percentages: 4, 8, 10, 14, 
20, and 40 per cent. Anywhere from one to five periods are 
given to art. The average percentages for the tenth year are: 
4, 4, 13, amd 15 per cent. The period count remains the 
same excepting for one school which offers a choice of three 
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to five periods per week. In the twelfth year this same 
school incre~es the time to a choice of four to eight· : per-
iods a week. Enrollment is 2 per cent at this time. Other 
schools have 4, 8, and 10 per cent enrolled,respectively, 
with no variation in time allowance. 
The private school included in the study requires 100 
per cent enrollment in visual and plastic arts experience in 
the seventh and eighth years, and from then on through the 
ti'relfth year a choice must be made in one of the arts such 
as continuing the above-mentioned experiences, or music, 
drama, or dance. Two to four periods are given to these 
activities a week. 
Administrative attitude.-- Attitudes on the part of 
school principals range from laissez-faire to open admiration 
of accomplishments achieved in the art program. It has also 
been mentioned that the art classroom is the dumping ground 
for the intellectually sluggish (inherent or adopted) people 
in the school. 
Recommendations for method of increasing enrollment.--
To combat apathy, ignorance, and intolerance toward art the 
following steps should be taken. Further scientific study 
should be made of the values claimed to be developed through 
art aducation, and comparisons with other areas within the 
curriculum which profess the same merits should be made. 
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The unique values of art education should receive greater 
propaganda by influential local, regional, and national 
groups. Pressure for action could give constructive results 
in the interest of education. 
Recommendation for improving school personnel attitudes 
tov1ard art program.-- One approach might be to give a series 
of lectures to school administrators, guidance counsellors, 
and classroom teachers, informing them of the advantages to 
the students through art experiences, backing up claims with 
concrete evidence. A university could undertake the respon-
sibility to do this with the cooperation of capable art edu-
cators in the community. The artmobil~,explain~d below, 
would be an invaluable device which could effect the think-
ing of everyone involved concerning the worth of art in the 
school program. For details on this, see the next set of 
recommendations below. 
2. Personnel for Art Education. 
Duties of art personnel.-- From statistics received on 
art personnel duties, it is discovered that a great range of 
difference exists at the supervisory level in the amount of 
( and nature of) responsibilities involved in that position. 
The number of art persons who come under the leadership of 
art supervisors of the systems involved in the study are as 
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follows: school system A: 2 persons; school system C: 10 
persons; school system C: 10 persons; school system E: 8 
persons; school system G: 0 persons; school system L: 13 
persons; school system K: 11 persons; school system M: 6 
persons. Some of these school systems have part-time hel-
pers who are not included here. 
The number of schools .servi·ced by art teachers, consult-
ants, or supervisors vary from one municipality to another 
as would be expected. According to information received 
from people taking part in the study, or from the telephone 
directory, school system A has 8 schools, C has 10 schools, 
E has 20 schools, G has 7 schools, jfhas 28 schools, K has 
23 schools, and M has 11 schools to be serviced. Therefore, 
the ratio of art personnel to schools requiring art help 
ranges from 3.5 schools per art person to 0.9 of a school 
per art person. The range is: 3.5; 2.3; 2.3; 1.9; 1.6; 1.5; 
and 0.9. A tabulation of the above facts is in Appendix B, 
Table 7· 
This may re~lect the degree of community acceptance of 
art in the school program, or the persuasive nature of the 
art people involved in convincing the community of its impor-
tance in a well-rounded education. It may reflect the econ-
omic status of the community. 
No doubt, some supervisors take upon themselves more 
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duties than do others, depending upon the degree of dedication 
to work, physical endurance, and so forth, as is true of any 
group of human beings. Therefore, this is only a fragmentary 
sample of a situation which is too nebulous for comparison. 
The art teacher fares much better from the standpoint of 
number of duties. She is assigned to one classroom as a gen-
eral rule. The number of teaching periods do not· vary from 
one system to another very much, and the differences are 
usually due to enrollment changes from one year to another. 
The number of students in a class make the major difference 
in work load. The maximum class size is 45, and the small-
sst group has 10 members. Th e art teacher's extra-school 
work includes such matters as making lesson plans, helping 
with courses of study, going to teachers' meetings, contrib-
uting art work for special functions, and cunducting art 
clubs for pupils. 
Junior-high- school art programs are serviced in a variety 
of ways: by full-time art teachers who stay in one classroom; 
by full-time art teachers who divide their time between two 
or more schools; by the art supervisor; and by full-time art 
teachers in the high school who visit schools on a fixed 
schedule. Art and crafts are taught by separate instructors, 
or by the same instructor. This is the case at both the junior-
and the senior-high level. 
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Educational qualifications of art personnel.-- In tabula-
ting data concerning the .educational training and practice in 
art beyond school training, the following is lean~ed about 
the typical art teacher, crafts teacher, and art supervisor 
or director. See Table 2, in Appendix B. Fourteen of the 20 
people included in the study have taught for 20 or more years. 
Five of the seven art supervisors come in this classification. 
The minimum number of years of teaching is six- a teacher and 
an art supervisor being represented thus. 
Scholastic training varies from a maximum of ten years 
of study at the college level- six years in universities, four 
years in a teachers' college7 completed by an art supervisor. 
One art teacher has had four years of college, two years of 
teachers' college, and five years of professional art school 
training. Three teachers have four or five years of profess-
ional art school experience and no college training. One tea-
cher has had only two years of college and private art courses. 
The means for each type of school experience for the 20 
art people in the study are: (1) 2;95 years of college train-
ing; (2) 0.95 years of teachers' college training; (3) 3.90 
years of college and teachers' college combined; (4) 1.15 
years of professional art school training; and (5) 5.05 years 
of all three kinds of schools combined. This does not include 
the time spent by people who have participaned in professional 
art courses and did not state the time spent thus. 
Five of the art supervisors have had no professional 
· art school experience. 
All but four of the people interviewed are doing some 
kind of art 1trork out of school hours. Five are active in 
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the fine arts, nine are doing work of a commercial nature, and 
seven are busy at craft work of some kind. 
Since the mean for the years of teaching by this group 
is 21.8, the survey referred to above concerning academic 
training of art teachers has no valid relationship to this 
particular group, because higher education programs have 
changed ih the last two decades. One point is certain-
fewer studio-type courses were permitted degree candidates 
in the past. 
Recommendations relating to art personnel duties.--
Too many school children miss the special services \·Thich an 
art supervisor can provide, had he the time. The existing 
itinerant policy in common practice among art supervisors is 
time demanding. Sufficient hours are lacking to take care of 
all public school children with the limited number of per-
sons who are able to do the specialized type of teaching. 
A university could help by providing an artmobile ser-
vice (or closed television service) similar to the bookmobile 
idea which libraries have. This visual-experience serviae 
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could be subscribed to by school departments on a yearly 
basis, paying on the basis of operating cost. Perhaps some 
philanthropic group,or individual,would pay out the initial 
cost for such a vehicle which would have to have many custom-
made features. Small exhibitions which are tastefully planned, 
with accompanying tape recordings (or graduate students major-
ing in art education) to explain these exhibitions, could be 
experienced by hundreds of students in this way. A supplemen-
tary activity-guide to accompany the experience in the artmo-
bile could provide a carryover of this learning into the 
classroom. 
Paraphernalia necessary for special art demonstrations 
to be given out of doors when the weather permits could also 
be transported in this manner. Movies as well as other visual 
aids could be widely distributed and experienced via an art-
mobile. 
An alternate group p lan for schools to participate in 
might be to bring the students to the special events planned 
for them in a university art gallery. The idea parallels 
activities now going on in art museum educational programs. 
In the event that sponsoring an artmQbile would seem too 
costly, research into the feasibility of the idea, and the 
best manner of handling such a program could be a worthwhile 
endeavor for a university department. 
The school systems' budget- supporting citizens could be 
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made more intelligent consumers oifi art in this 1,·1ay, too. 
Through stimulating their interest and developing their 
understanding about art, one would find more . allies for the 
cause of providing much-needed art teachers in the schools. 
Television programs \·rould not reach enough people because 
of. the inevitable competition .of third-rate drama, or first-
rate something-else, to be found on other networks at the 
same hours. 
Recommendations for the provision of opportunity for 
professional growth.-- If the art specialists represented 
in tha ~study are representative of most of the art administ-
rators and art teachers in the Greater Boston area~ it is 
desirable for a university in the area to offer training 
in studio work geared to their needs. Statistics reveal 
that their scholastic experience (collectively speaking) 
has been academically v;eighted. As has been voiced by auth-
orities on the subject, a mediator is needed for standard-
izing art-teacher-training programs of ·colleges, teachers 1 
colleges, and professional art schools, so that people do-
ing the same kind of work will have common understandings. 
A university could assume $UCh a responsibility because of 
its many research ·facilities. This would also eliminate 
many stumbling blocks for the art teacher v1ho wishes to seek 
empl oyment in other parts of the United States. 
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3. Art Educa~ion Objectives 
Findings in present study,-- Many objectives of art 
education, and many ways of stating art education aims are 
prevalent in literature. Some are repetitious while others 
are by-products of larger aims as will be illustrated below. 
It is necessary to be aware of basic values when evaluating 
art programs so ~s not to have one's vision distorted by 
one detail aspect of a larger value. 
In the review of related literature in Chapter II the 
writer noted a survey made in 1954 on the status of objectives 
in art education of the United States. This survey will be 
used as a basis for comparison with the present study, placing 
the objectives of both studies in a more basic checklist. 
Repetitions of ideas exist in both studies- near-repetitions 
occur in the writer's list for semantic reasons. 
Fir~however, it will be interesting to note a few ten-
dencies in the present study. See Table 3, "Number of Votes 
Given by Art Supervisors and Teachers of Art to Objectives 
Listed for Art Courses of Study" in Appendix B. Art adminis~ 
trators and art teachers do not always agree, it is found. 
For the junior-high level, original or 
creative thinking as a major objective of art education re-
ceives the most votes; next comes the development of apti-
tudes and abilities, followed by the development of observa-
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tion power. S~lf-confidence, insight and sensibility, experi-
mentation and exploration, and self-expression follow ivi t h an 
equal number of votes. Of least importance are art h istory, 
correlation of art 1-ri t h other learning, and appreciation or 
tolerance of others' modes of expression. Art history is not 
considered at all in six inquiry forms . of t he 20 which were 
returned to the writer. 
For the senior-high-school years approximately t he same 
voting holds true except that the development of aptitudes 
and abilities gets one more vote than observation power. 
Experimentation and exploration, and self-confidence are 
sli~~tly more popular than art skills, insight and sensibility, 
and self-expression. Art history and the correlation of art 
with other learning have the least va lue when compared with 
the oth er values, with the development of hobby interests 
close behind . 
An opportunity to add other objectives than t hose found 
in the checklist was suggested. Only one person did so by 
adding t he objective "to impress upon the students t h e value 
of materials so as to avoid \<Taste. 11 
The people participating in t h is study average as follows 
from t he vie~~oint of considering the listed objectives as 
important enough for some ldnd of considera t ion. One person 
f eels that only four objectives relate to the art program; for 
another , five objectives are important at least to a minor 
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extent. 
Comparison of two studies.-- Of the 20 people included 
in this study, 10 per cent considered only one third to one 
fourth of the commonly accepted aims as valid. On a national 
scale, 68 per cent fall into this category. Therefore, the 
representative group in the Greater Boston area, on the basis 
of this limited study, is more alert to the trends in art edu-
cation objectives than those people who are represented in the 
1 954 survey. It can be argued here that it is no less _to be 
desired that a person exert his efforts on four aims and do 
so with success, than to select a dozen goals and achieve 
non of them well. Therefore, one can assume only this: t hese 
people recognize the values as worthwhile on the basis of 
their own experience, or because they keep up with current 
literature concerning trends i n the ·_ area of art education obj-
ectives. 
The difference · in percentages mentioned above may be due 
to a number of factors. In this study objectives were offered 
for consideration; in the other study, literature from the 
schools was screened. Both surveys are highly ~elective; 
the national one because it was forced to represent only areas 
which could submit printed matter resulting in great concen-
tration in certain localities, and this study because, no 
doubt, the best schools of the communities represented were 
selected by the art department heads to take part in the study. 
Nevertheless, one does learn the stand taken by many people 
on this very fundamental problem. 
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In order for the reader to follow the number and letter 
designations ;,·rhich are used belm·r, please refer to the lists 
to be found on pages 28 and 172 . The relationships which are 
found to be parallel in a broad interpretation of the listed 
objectives of both studies are as follows; (1) B is similar 
to 6, 12, and 13; (2·' C and D are similar to 9; (3) E is like 
1, 8, and 10; (4) F is like 5, 10, and possibly 13; (5) G is 
parallel to 3, and 8; (6) H is like 3; (7) I is similar to 
7 and 13; (8) J is realized through 4 and fed by 14; (9) K 
resembles 3, 5, and 8; ~lO)L resembles 4, 5, 8, and 13; and 
(11) M is like 13 and 15. 
Letter A alone does not have a counterpart in the pre-
sent study. The writer believes that an art product cannot 
possibly "be an end in itself". Human participation in its 
making, or human reaction to its existence is inevitable • 
.An art object cannot be removed from either; like "art for 
art•s sake" it is not a valid objective, for it is an untrue 
statement. 
Recommendations concerning classification of objectives.--
The fact that so much overlapping of aims exists between the 
two sets of objectives reveals a superfluity of them. It is a 
better policy to classify aims with direct reference to the 
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human functions which one hopes to develop, which gives one 
a more critical perspective of the tendencies in thinking. 
Four basic areas very neatly encompass the two lists referred 
to above. They are growth through: 
1. Perception (through sight, touch, smell, taste, 
hearing, and intuition) including part B of Lanier's 
list; 6 and 8 of the writer's list 
2. Conception (thought, idea, understanding; both rat-
ional, emotional, and intuitive) including B, E, G, 
H, and J-M; also 2, 3, 5, 8, 11, 13, and 14 
3. Expression (motor, mental-emotional) including B-F, 
and H-M; also, 1, 4, 7, 9, 10, 12~14 
4. Social integration which includes M and 15 (and 
others indirectly). 
Presented in this manner it becomes evident that more 
attention needs to be given to developing perception through 
art for it precedes the other functions and feeds them. Per-
ception developes .s$nsitivity of which an artist must have 
an abundant supply. Channeled correctly it is an extremely 
useful faculty, and a source of enjoyment and insight for 
anyone. 
A few educators who have deliberately attempted ahe 
development of perception in the art classroom or else-
where are Maria Montessori, Catterson~Smith, Hoyt Sherman, 
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and Moholy-Nagy. The first mentioned teacher accomplished 
this through visual, auditory, tactile, and eurythmic train-
ing. The second and third instructors developed observation 
pov1er by special techniques; and Moholy-Nagy vms one of the 
first among the Bauhaus educators to stress perception devel-
opment through sight and touch. These are a few notable exam-
ples to illustrate the possibility of many more. 
Social integration through art activities needs more 
attention by teachers and more consideration in current lit-
erature, for art experiences provide unique opportunities 
for this area of student growth. 
4. Objectives Requiring Special Comment 
Art history- appreciation of one's cultural heritage.--
As an objective of the art program art history is discovered 
to have the least value when compared with the other aims by 
the voters in the study. Therefore, it is separated from the 
general treatment above for special attention. At the junior-
h igh level it is considered to have value of minor importance 
or better, by 60 per cent of the voters. Art history as a 
value of average importance with the other objectives is agreed 
by 40 per cent. At the senior-high level it receives 68 per 
cent recognition at least to a minor degree. 
On the other hand, appreciation of one's cultural heritage 
fares much better at the junior-high level. Eighty-six per 
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cent acceptance at least to a minor degree is indicated; 80 
per cent recognition as of average importance is tabulated. 
At the senior-high- school level 67 per cent acceptance is 
granted at least to a . minor extent (about like art history). 
Recommendations -concern.:i.l:l.g a.rt history.-- The conclusion 
deduced is th~t an important area of learning through art is 
not sufficiently acknowledged. If art is taught as part of 
a cultural pattern it is more prone to be accepted, probably 
because of the connotation surrounding the word history, nam-
ely: an authoritarian pouring out of facts with an overabun-
dance of dates. Knowledge of the past need not be taught as 
a separate course. Thoughtful planning to permit many related 
activities i n a studio course of the types explored in the 
Eight Year Study (see Chapter II under Course Content: Areas 
of concentration in an art program) can develop more under-
standing and appreciation of one's artistic heritage than a 
lecture-type course for many students. 
Bartlet Hayes has developed a course in art history for 
secondary school teaching which has been recognized by lead-
ing universities as a model ot : its kind. It is explained by 
a user of the plan in a detailed manner in the College Art y 
Journal. Visual aids such as paired slides and mov~es are 
;!jJames H. Breasted, Jr., 11 A Preparatory School Experiment in 
Art History", College Art Journal, Volume 14:3, 1955, pp. 358-
368. 
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recommended to be used extensively.,. The course is very enthu-
siastically received by the students. 
Development of hobby interests.-- This category also 
rated low in the voting, and is probably due to the fact that 
it is a natural outcome of other objectives. It does not re-
quire emphasis as an end in itself for this reason. 
Appreciation, or tolerance of others' modes of express-
ion.-- In the junior-high years when the tendency exists for 
youngsters to want to belong to gangs, it is important to 
develop in them an understanding of others' ways of saying 
and doing things. This can counterbalance the desire for 
one-group glorification and its accompanying self-centered 
tendencies. A low vote for this objective seems unwarranted 
at the junior-high-school level. 
5. Organization and Content of Art Courses 
Practices in the schools of the study.-- Areas of activ-
ity to be found in the art programs of the schools connected 
with the study are many and varied. All schools with the ex-
ception of one offer experiences in both two- and three-dimen-
sional studio work. Four of the 14 public schools have hist-
ory of art, but not as a separate course. The private school 
has history of art as a special course in the last three years, 
and requires that studio work be done in connection with the 
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history. 
According to the tabulations of the checklists filled 
out by teachers, the maximum number of art subjects for a 
single school is 14 (under one teacher), and the minimum 
number of offerings is four indicated for one junior-high 
and one senior-high school. In all school systems but one, 
two-dimensional work outnumbers three-dimensional activities. 
Drawing and painting is part of all programs • . 
Organization of the art program varies. Some schools 
separate two-dimensional work from three-dimensional activi-
ties; some differentiate their offerings from one year to 
the next by changing the subject area and by changing the 
name of the course; still others have only one classifica-
tion such as art or general art for all the years. 
In Table ...q,"Art Activities Included in the Art Programs 
of the Junior- and Senior-High Schools", located in Appendix 
B, one notes that in grades 7, 8, and 9, are the following 
activities arranged in order of prevalence: (1) drawing and 
painting; (2) clay modeling, design, and illustration; (3) 
of equal popularity are sculpture, ceramics, metalcraft, and 
commercial art; (4) graphic arts; (5) history of art; (6) 
stage design and leathercraft; {8) fashion design; (9) weav-
ing in only one school. Photography does not exist in any 
program other than as a topic of discussion. One art club 
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has a photography program. 
In gradeB 10, 11, and 12 the activities in order of pre-
valence are as follows: (1) drawing and painting, and commercial 
art are taught by all schools; (2) illustration; fashion des-
ign, and graphic arts appear \vi th the same frequency; (3) clay 
modeling; (4) ceramics and metalcraft; (5) sculpture and his-
tory of art are present in the art cur riculums of only one 
high school. Photography is not given at all. 
Generally, a good offering is available to take care of 
the many tastes, temperaments, and abilities of a heterogenous 
group. This is desirable in today's educational philosophy; 
however, it is not the number of things done, but how effect-
ively they are used to bring out the desired objectives, that 
matters. 
General education of the student is the goal at both lev-
els according to all supervisors but one, who indicates that 
vocational training is also the aim in the junior- and senior-
high art programs. One voted for vocational education alone 
at the high-school level. Two voted for vocational training 
in art as a supporting goal in the high-school art offerings. 
Since general education is the more widely agreed upon aim, 
it is a mistake not to include both two- and three- dimensional 
experiences in art, and also art history. 
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Conclusions and recommendation on art program content.--
Three types of students exist at the senior high school level 
where art education is concerned: 
1. The student who expects to continue education in art 
beyond high school 
2. The student who will use art as a vocation upon leav-
ing high school 
3. The student who takes art for general development. 
All three groups need general art understanding, skill dev-
elopment, and expressive development through art forms, but 
the area foD emphasis varies with each group, and with indi-
viduals within the groups. Skill development is of primary 
importance for the student who expects to become a trade 
craftsman. It is important to the one who expects to con-
tinue art beyond high school if studio art is his goal, but 
not if art history or anthropology are his plans. Skill 
needs to be emphasized the least in the third group, although 
here it is a matter of degree. 
Courses should be planned so that sufficient delimita-
tion exists to take care of the students who wish to prepare 
for a vocation. Many opportunities are at hand for the able 
art student not going on with his education. The writer 
made a survey of 65 Worcester County businesses and industries 
who use art work of some kind to discover the best manner in 
147 
which to prepare the professional art school student for the 
needs of the area. It was discovered that a surprising number 
of high-school art students had found employment doing art 
work in such places as engraving establishments, sign shops, 
department stores, and drafting rooms, to mention a few. 
These people do apprentice work for a certian length of time, 
then move on to more responsible jobs. 
Delimitation to provide for the probable advanced abil-
ities of group one must be considered in order to retain 
their interest. Creative opportunities need to be made avail-
able to them, for it is a fact that students whose creative 
work has been interrupted in the high-school years fall behind 
those who continue with the work. 
Further research into what is the best offering for the 
general art student needs to be done (meaning all high-school 
students not majoring in art; not only th,Pupils with a curi-
osity about art, or those hoping to find "easy credit", or 
those who are dumped into art because they do not fit any-
where). A variety of suggestions are found in this paper, 
but no one knows for certain what is the best solution for this 
group. Further insight into the value of talked-about objectives 
w111 be a first step to answering this question. 
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6. Working Facilities for Art Education 
Classroom types and equipment.-- By and large, four 
types of art classrooms are found in the Greater Boston area. 
In the older buildings are regular classrooms functioning as 
art rooms, areas furnished specifically for art, and rooms 
planned for crafts activities. In new buildings one finds 
art and crafts areas combined, as in Junior High School <I -of 
this study. 
Figured on the basis of maximum attendance in a classroom 
against room dimensions, it is discovered that the number of 
square fee.t allOlfTed each person varies greatly from one school 
to another. Some schools provide at least double the space 
per pupil of others; however, space all.otment changes from 
year to year because of enrollment fluctuations (if furniture 
permits this). The largest apace allowance per capita is 
62.5 square feet and the smallest is 20.5 square feet. The 
mean for all schools is 33.8 square feet per pupil. The 
Gaitskella state that 40 square feet for each pupil is a 
generous allotment for art activities. 
Work surfaces also range considerably in measure. The 
smallest desks are found to be 16 by 24 inches in. size. 
Three schools have desks that are 18 by 24 inches. One of 
the latest commercially designed work tables for art work is 
33 by 60 inches, and is meant to accommodate four students. 
I 
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This allows 16} by 30 inches to a student. Since a standard 
drawing board size is 18 by 24 inches, and students need an 
opportunity to work to this scale now and then, it is necess-
ary to have working surfaces a little larger than the size of 
the drawing board . to permit setting do\~ tools that are in 
use. 
A few schools have desks screwed to the floor limiting 
furniture arrangements which is unfortunate, for flexibility 
of desk placement is partivularly necessary for the best 
'\_ 
teching in art. Several desks have adjus~able tops permit-
ting a sloped working surface. Shelves, drawers, or other 
encl osures are seen as part of some designs of working sur-
faces, \vhich contribute toward making a more orderly room. 
With a few exceptions, a conglomeration of proportions for 
general work tables exists from one school to another, due 
to t h e fact that several are custom-made. 
Working surfaces for crafts activities are usually des-
igned as work benches accommodating groups of users. A recent 
commercial product is 48 inches square equipped with metal 
lockers underneath. In some instances work benches run along 
walls, permitting better concentration upon work being done. 
Lighting must be adequate for such arrangements. Most artifi-
cial lighting used in classrooms visited have diffused, fluor-
escent light. Most floors are wooden, a few are linoleum tile, 
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and one is cement. 
The only standard storage units to be found in general 
use are filing cabinets, and cupboard-like shelves built into 
the wall with drawers underneath. Each classroom has its own 
v1ay of providing for storage, and many school's have art supply 
closets or rooms adjacent to the classroom. 
Displ&y space is at a premium in most art rooms. ~ld 
a~ schools have art display provisions in corridors; one 
school has art work hung in the library and in the dining 
hall. Composition boards such as cork, beaver board, and 
other types, are hung on the walls at eye-level to be used 
for exhibitions of two-dimensional items. Wood stripping is 
also used, and also stretched fabric lengths. Open and en-
closed display shelves are found in most ~chools. 
Equipment for art work runs the gamut from only bare 
necessities to very elaborate accommodations. Most schools 
have ceramic kilns, 20 inces being the moPe desired size.-
Paper-cutters are standard equipment. Painting easels are a 
scarce commodity for this age level in the public schools, 
as are swivel-base stands for three-dimensional work. So 
many devices are to be seen in the classroom that the reader 
is referred to the descriptions of the various schools. f or 
further details if they are desired. 
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Visual aids which are in popular use in the art class-
room are fine .arts prints and clippings from mass advertising 
media. Most schools have the facilities for slides, filmstrips, 
and movies, but this· equipment must be scheduled for in advance 
and moved from one building to another. This eliminates the 
opportunity to use these devices spontaneously, which some-
times is the mo.st effetttve way to teach. 
Art books are not commonly available to the students in 
the classroom, but some schools have a good selection of 
these in their library. 
Recomm:endations concerning work and study facilities.--
The art department should set an example of attractiveness of 
environment for the rest of the school to follow. Furniture 
should be well org&nized, the room should be uncluttered, 
tastefully decorated, and clean. All the qualities that one 
looks for in a work of art should be reflected· in the environ-
ment of the art classroom. This is some\vhat hard to acnteve, 
because of preoccupation '1-'li th exciting work being done, and 
the variety of devices necessary for so many busy hands and 
minds. However, it must be accomplished, for it is the set-
ting most conducive to learning, and is a first step toward 
mass-approval for its existe nce. Storage units should be 
closed where possible for this would lessen the appearance 
of clutter. 
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Certain art work is done better while standing, and 
many schools do not provide an opportunity to stand at work, 
because the furniture makes this impossible. Drawing boards 
which some schools do not own, or small easels which can be 
placed on desks, would solve equipment needs for this purpose. 
Many desks and chairs are too small for growing adolescents. 
Adjustable-height furniture should exist for these few indi-
viduals in every class. If one classroom is to be used for 
all art activities, the best arrangement would be to have 
collapsible work tables of the variety described in the re-
port on the art museum included in this study. Sculpture 
stands, drawing and painting easels, model stands, and so 
forth, could then be brought out as needed from a storage 
area. 
Study of a means to permit frequent use of visual-aids 
machines is necessary. Such matters as providing easy access 
to equipment, and dark curtains at the windm.vs need attention. 
Here also, the artmobile would serve as a useful device for 
the transportation of carefully planned exhibitions from one 
school classroom to another. 
Art books and periodicals on arts ana crafts need to be 
made easily available to the students. 
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7. Budget for Art Education 
Budget for art supplies.-- The per capita budget allow-
ances are higher in the Greater Boston area (so far as schools 
in the study are concerned) than the national averages quoted 
in Chapter II as reported in the national survey of 1952_. 
The increase in cost of materials since that time is not 
taken into consideration, however. The per capita range in 
the 1952 survey for junior-high schools was from $ .25 to $1.18, 
and the range for the same school level of this study is $ .50 
to $3.00. The 1952 per capita average range for high schools 
was $ .80 to $1.59, whereas the present study shows a range 
of $1.00 to $3.00. The private school allows $3.99 per capita 
for the lower school, and $4.22 for the upper school. 
Number of class periods make a ·difference in the need 
. for supplies. Since periods for art differ in number, it is 
interesting to note what happens to these figures \vhen viewed 
from the standpoint o f per capita allowance against the differ-
ence in number of class periods per week that art supplies 
are used. At the junior-high level the low becomes $ .30 
and the high remains $3.00. Strangely, this is the group 
which has formal art training t wice a month, and art with .the 
classroom teacher 75 minutes a week. At the high-school level, 
figured in the same manner, $ .50 becomes the minimum and $1.00 
the maximum allowance.The private school figures become $1.33 
for the lower school and ~tl.41 for the upper school. The data 
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which are available are very spotty, so the picture is incom-
plete as one can see in Table 6 , "Per Capita Budget Allowance 
for Art Supplies and Equipment for 1956-57, and Art Periods 
per ~veek 11 , to be found in -Appendix B. 
Salary differences do not appear to be justified on the 
bas±s of responsibilities and work involved. The beginning 
salary with a bachelor's degree for junior-high teaching is 
$3,200 in one community and $4,000 dollars in another. The 
same is true at the senior-high level of teaching. Themax-
imum salary range is equally unjustified, for one community 
has a high of $5,600 while another municipality has a high of 
$7,900! 
It is noted that at the administrative level in art edu-
cation salaries are just as inconsistant. Many systems pay 
art supervisors more tham the maximum for regular teachers, 
granting a difference of from $70 to $.1,000 . beyond the salary 
for teachers. 
Conclusions and recommendations.-- It is discovered that 
quality of class work is not determined by the budget, but the 
variety of art offerings have been noted to be affected. 
An art budget study should be made on a large scale which 
does more than the national study of 1952 did. Consideration 
should be given to time devoted to studio art, number of offer-
ings, quality of output, and achievement of goals. The last 
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point will create a need for preliminary research. Needless 
to add, more fairness in salary scales ought to exist. 
8. Extra-Curricular Art Activities 
School-sponsored activities.-- Art clubs found in a 
few schools are sometimes a part of the regular school day, 
but more often are an afternoon activity. Special inducements 
for participation are found such as offering experiences not 
included in the regular school classes. Some teachers take 
t heir art students on field trips to see or do things relat-
ing to their school studies. s tudents in some schools des-
ign and make stage sets after school hours. 
Other programs providing art experienc_es.-- Art museums 
are particularly excellent sources for added experience in 
the arts. Many programs are free; some classes have a small 
enrollment fee to cover the cost of materials. Social agen-
cies also do a fine service to youngsters interested in art. 
Recommendations for other art opportunities for youth.--
Ma.ny schools of higher education have courses for high-school-
age students. These classes frequently serve as a laboratory 
situation for student-teachers. No college or university in 
this area, so far as is· known, give youngsters any kind of 
opportunity for broadening themselves through the visual arts. 
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It is recommended (and has been for the last four years) 
that a program be planned for this purpose. Many facts 
presented in this study would provide a foundation for plan-
ning such a program. 
Such a group of students would be a source for discover-
ing many insights into ways to improve art education. 
9. Recommendations for Methods of Improving 
Art Education for Youth 
Recommendations from people participating in this study.--
Since the writer is connected with the .art education program 
of a university, she is particularly anxious to find ways in 
which a university can help to improve art education at the 
upper levels of public school education, in order to make 
recommendations to her superiors, for this will improve the 
status of art all along the line. Each participant in the 
study was asked to contribute · recommendations on this issue. 
Many people took the necessary time and concentration to offer 
suggestions which shall be mentioned below. 
Only two school administrators answered this request. 
Their replies are as follows: 
1. Make teachers-in-training realize that art in general 
education calls for a different point of view than 
does art for those who are talented 
2. Prepare students to do work in contemporary design-
particularly industrial design 
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The recommendations from art supervisors and art directors 
are as follows: 
1. Direct activities for art school education majors in 
terms of what can and should be done in secondary 
schools, not what is being don·e in professional art 
schools 
2. Give strong art methods courses 
3. Offer suggestions in art classroom planning for a 
new school 
4. Give students a good basic understanding of the rel-
ationship of art to the li~e of a person; help them 
to see the importance of a great deal of information 
and the need of an open mind plus the strength to 
stand for their ideals 
5. Exert leadership in the recognition of art in the 
curriculum as a perfectly natural and vital need for 
all ch ildren, instead of treating it as a puny step-
!/ 
child of general education. 
6. Work at the graduate level is needed for those teachers 
who have not had a course with the modern approach, 
yL. Thomas Hopkins, "The Place of Art in t he School Curric-
ulum", Related Arts Service, Volume VII:4, October, 1949. 
where they may discover (1) the joy of creative 
activities and wo r k with challenging materials 
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such as sand, wood, and stone; (2) psycholo gy of 
adolescents, how they think, feel and develop; (3) 
contact with designers, architecns, theatrical des-
igners, and art people actively engaged in the com-
munity, so they may be avmre of what is happening 
around them; (4) a course in photography; (5) a 
seminar where they may develop a course suited to 
the needs of high school students, and i'lhich also 
allows time to visit high schools where they have 
a go~a program in operation. 
7. Offer free courses for talented students of differ-
ent schools. 
Recommendations from classroom art teachers follow: 
1. Urge initiation of the following policies: (1) two 
consecutive periods for art; (2) smaller art classes-
maximum number of 16 students; (3) two art teachers 
for the high school- one for drawing and painting, 
one for crafts 
~ 2. Workshop periods for the teacher to improve skills 
and concepts in art education 
3. Do a·vmy with 11vmste time" courses t hat prove of no 
value to the teacher 
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4. Make certain a candidate is qualified before gradua-
ting 
5. Extra work in preparing vmrk plans., . teaching assign-
ments, check-lists 
6. Many visits by supervisor to the student's classroom 
during training period 
7. Help student-teachers to develop more poise and mat-
urity of thought; help them to develop a finer con-
trol of a classroom situation; impress upon them the 
importance of good health and sense of responsibility 
8 . A careful weeding- out of vTeak teaching candidates at 
the end of the second and third year 
-9• Encourage other teaching experiences for thw student-
teacher such as Sunday school, etc. 
10. Submit to schools courses of study, outlines, and 
problem suggestions periodically 
11. Send travelling exhibitions to the schools for inspir-
ation. 
Recommendations by the writer based upon the above sug-
~stions.-- Many statements above reiterate the felt need for 
a graduate workshop in art education. The existence of a grad-
uate \mrkshop could supply help tow-ard filling the requests of 
numbers 3 anq 6 of supervisors, and 2, 10, and 11 of the teachers 
(number 2 was mentioned by three teachers). Such a graduate 
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up would be the source of willing researchers into the 
ious aspects of art education that need study. This group 
furnish material to be printed in an art education cir-
or bulletin which would publicize conditions, favorable 
otherwise, that exist in the Greater Boston area, thus help-
to a small degree to supply the solution to request number 
5 f an art director, as well as others. 
Such a program could also include activities directed 
ard planning for an artmobile, or other devices for wide 
culation j or participation in art demonstrations, exhibi-
ns, and other visual experiences. 
Several suggestions from the art persons involved here 
were slanted toward the improvement of programs for teachers-
in \ training. Although these needs are known, they are included 
to further qualify their importance. 
Summary of the more important recommendations by the 
wr .ter.-- In addition to the above proposals, it is recommend-
ed that: 
1. More senior-high school students should be required 
to take an art course (eventua ly all) to fight apathy, 
ignorance, and intolerance of worthwhile art forms 
2. An art education research program should be vitalized 
in the New England area by an institution of higher 
learning. Many fine ideas get no action, and sources 
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for valuable information dangle before one's eyes 
unused. Regional and local art organizations are 
active, but they are not in a position to sponsor 
research, whereas a university has personnel trained 
for such endeavors. 
3. The thinking and activities of the New England area 
in art education should be published at regular inter-
vals. Columbia University sponsors a very influen-
tial periodical on art education, as does the State 
Teachers' College of Kutztown, Pennsylvania. Nothing 
comparable exists in the New England area. A univer-
sity here should assume the editorial and printing 
responsibilities of such a publication. 
4. An organization with the necessary know-how needs to 
educate the public (including particularly the art-
illiterate people in education) concerning the values 
of art education. This can be accomplished in a number 
of ways: through print, lectures, radio, television, 
or by means of an artmohile, or open-house discussions 
in . a university art gallery. Interest in art can be 
stimulated by demonstrations, exh ibitions, and making 
easy access to visual-aids equipment. Better coverage 
of art in the schools can be had, too, by the applica-
tion of the above idea. Research in this area would 
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be valuable. 
5. More deliberate inclusion of ·art history in art classes 
at the high-school level is recommended in order to 
make use of t he unique opportunity which art forms 
offer toward insight, appreciation, and taste develop-
ment. Appreciation, or tolerance of others' modes 
of expression needs reconsideration as an important 
contribution of art education in the high-school 
years. 
6. Delimitation of art course offerings should be care-
fully planned to meet the needs of (1) the student 
who intends to continue his art education after high 
school; (2) the student who expects to work as an 
art craftsman immediately after high school gradu-
ation; and (3) the student who uses art for general 
education. 
7. More comfort should be pDovided for the art student 
in many school situations. An opportunity to stand 
while doing certain types of work is necessary, and 
furniture proportioned to spurts of growth should be 
demanded. Art classrooms should set an example of 
good planning and attractiveness for the rest of the 
school to look up to. 
8. A study of art education budgets t aking into considera- . 
tion the time element, variety of offerings, and 
achievement of goals is necessary to aid art educa-
tion planning. 
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9. A program for youth in the visual and plastic arts 
should be given by a university. This would serve as 
a source for discovering improvements for art education, 
and would serve as a laboratory for a graduate workshop. 
Data presented in this paper a~ useful as a foundation 
for such plans. 
10~ . New ways of developing perception and new methods of 
attaining social integration through art experiences 
should be sought. The former should be done because 
perception is a basic ingredient of understanding and 
skill; the latter is important because the universality 
of art expression promises rewards in tolerance among 
human beings. 
\APPENDIX A 
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tAPPENDIX A 
1INQ,UIRY FORMS USED IN STUDY 
1. The. Principal's Form 
The following inquiry form was concentrated on one page. 
It was given to the participants during an interview. A 
stamped, return envelope was included. 
The form: 
INQUIRY CONCERNING STATUS OF ART. EDUCATION FOR 
YOUTH IN THE GREATER BOSTON AREA 
by . 
Alice Nygard Reynolds, Instructor in Art, · SchoOl of Fine and 
Applied Arts, Boston ·University. 
A. The person completing the inquiry form 
1. Name ____________ ~ ____ 2. Official position ______ _ 
B. Name of the school 
-----------------------------------
c. Address of the school 
------------
City ____ _ 
D. Personnel 
1. Indicate student enrollment in approximate numbers. 
Grade Enroll- Grade Enroll- Grade Enroll .- ·. 
ment ment ment 
7 9 11 
8 10 12 
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2. Number of art teachers in the school. Full-
time? Part-time? 
----- -----
3. How many class periods are in a school day? 
4 • . What are the total number of class peri.ods in the 
school week given to art by part-time art teachers? 
_____ class periods. 
5. Number of art teacher's assistants. Full-time? 
Part-time? 
-----· 
6. Does the art supervisor or consultant service the 
school? Encircle: yes no 
7. If answer is yes, how many days a year does (she) 
(he) visit? Approximately days. 
8. How many class hours a year does (she) (he) visit? 
Approximately class hours. 
E. Are art courses required each year of all students? 
Encircle: yes no If answer is no, state briefly 
reason for having art an ele.ctive subject. 
F. What do you think a university can do to improve the 
secondary school art program? Please use the other 
side for your answer. 
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2. The Art Supervisor's Inquiry Form 
In most instances the inquiry form was given to the 
art supervisor during an interview. A few were mailed. Two 
pages were used for this material. 
The form: 
INQUIRY CONCERNING THE STATUS OF ART EDUCATION 
FOR YOUTH IN THE GREATER BOSTON AREA 
by 
Alice Nygard Reynolds, Instructor in Art, School of Fine and 
Applied Arts, Boston University. 
I. Data for Purposes of Identification, Comparison, and 
Classification 
A. Art supervisor comple~ing the form: __________________ _ 
B. Address of art supervisor: 
c. Name of school system: 
--------------------~~------~-
D. Art personnel 
1. How many art teachers do you supervise? ___ elementary 
__ secondary 
2. The number of art teachers in system? jr. high 
sr. high 
3. Number of art teachers' assistants? jr. high 
sr. high 
4. Number of part-time art personnel? jr. high 
sr. high 
II. Art Supervisor's Responsibilities 
A. Are you responsible for administrative work only? En-
circle: yes no If no, indicate briefly what the 
work is. 
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B. How many schools do you service? 
---
junior high 
____ senior high 
___ elementary 
c. Who prepares the art curriculum? 
· ( ) 1. Art supervisor 
( ) 2. Committee of art teachers 
( ) 3. Art supervisor and committee of art teachers 
( ) 4. Other (state whom) · 
------------------
D. Who prepares the courses of study in the art pro-
gram? 
( ) 1. Art supervisor 
( ) 2. Committee of art teachers 
( ) 3. Art supervisor and committee of art teachers ( ) 4. Art teacher 
( ) 5. Other (state whom) 
III. Objectives of the Art Program 
A. The most important aim of art education is: 
Junior higb. Senior ·higb. 
( ) 1. General education 
( ) 2. Vocational education 
( ) 1. General education 
( ) 2. Vocational educ-
ation 
B. Other objectives of art curriculum planning. Number 
according to emphasis: (1) major importance; (2) aver-
age importance; (3) minor importance. 
1. Improve environment,personal 
appearance . ...................... . 
2. Appreciation of cultural heritage. 
3. Correlate art with other learning. 
4. Self-confidence ••••••••••••••••••. 
5. Original or creative thinking .•.•• 
6. Observation power .•..••... ; ••..••• 
7. Hobby interests ••...•••••••••••••• 
8. Insight and sensibility ........••. 
Junior 
high 
( ( ) 
( ) ( ) ( ) ( ) ( ) ( ) ( ) 
Senior 
high. 
( ) ( ) ( ) ( ) ( ) ( ) ( ) ( ) 
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9. Art skills ••• •...................... ( ) ( ) 
10. Discriminating consumer •••.••.•••.•• ( ) ( ) 
11. Art history......................... ( ) ( ) 
12. Experimentation and exploration ••••• ( ) ( ) 
13. Self-expression. • • • • • • • • • . • • . • • • • • • • ( ) ( ) 
14 ~ Develop aptitudes, abilities. • • • • • • • ( ) ( ) 
15. Appreciation, or tolerance of oth-
ers' modes of .expression. • • • • • • • • • • • { ) ( ) 
16. Other objectives (please state) ( ) 
IV. Art Supervisor's Educational Qualifications 
A. In classification which applies to you, list your 
years of training. 
Years 
1. College 
2. Teachers'college 
3. Art museum school 
- 4. Professional art school 
5. Other (please state) 
B. Major area of concentration in your educational train-
ing? 
C. What are your years of teaching experience to date? 
___ years 
D. Are you doing art work of any type now? Encircle: yes 
no 
If answer is yes, please indicate what kind. 
-----
E. \Vhat do you think a university can do to strengthen the 
the secondary school art program? Please use other side 
for your answer. 
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3. The Art Teacher's Form 
The inquiry form illustrated below was given to the 
classroom art teachers at the time that the writer observed 
the art p lants for art work.The complete inquiry fit on two pages. 
The form: 
I NQUIRY CONCERNI NG THE STATUS OF ART EDUCATION FOR 
YOUTH I N THE GREATER BOSTON AREA 
by 
Alice Nygard Reynolds, Instructor in Art, School of Fine and 
Applied Arts, Boston University. 
I. Data for Purposes of Identification, Comparison, and 
Classification 
A. Art teach er completing the .form 
B. Name of the school 
c. Address of the School 
II. Status of the Art Program in the School 
A. In what grades is art offer ed? Check those which are 
elective. Encircle those where art is required. 
10 
11-
12-
B. If art is elective, what approximate percentage parti-
cipate in art? Grade Per Grade Per 
cent cent 
7 10 
8 - ·· 11 
- -9 12 
C. How many class periods does the student have art? 
periods 
III. Art Teacher's Responsibilities and Distribu.tion of Work 
A. Check (v ) subject areas taught in your school, and 
double-check (vV) those taught as separate courses. 
Underline each subject or course which you teach. 
( ) 1. Drawing ( ) 10. Stage design 
( ) 2. Painting ( ) 11. Leather craft 
( ) 3. Clay modeling ( ) 12. History of art ( ) 4. Sculpture ( ) 13. Graphic arts 
( ) 6. Design ( ) 14. Commercial art ( ) . 6 . Ceramics ( ) 15. Illustration 
( ) 7. Metal craft ( ) 16. Fashion design 
( .. ) 8. Jewelry ( ) 17. Interior design 
( ) 9. Vwe·aving ( ) 18. Photography 
B. If art is taught in correlation with other courses 
with the cooperation · of the other subject teacher, 
specify courses. 
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C. Ntimbe~ of .class periods you teach art a week? ___ periods 
D. Number of class periods a week for other school duties? 
periods 
E. Number of school-connected hours of 1vork out of school? 
hours. 
F. Approximate number ·of pupils per class? ___ pupils,max-
imum class size; ___pupils, minimum class size. 
IV. Objectives of the Art Program 
A. List course titles which you teach. Course 1. 
------
Course 2. Course 3. 
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B. Number the objectives listed below according to emphasis: 
(1) major impoptance; (2) average importance; and (3) min-
or importance. Course Course Course 
1. 2. 3. 
1. Improve environment, personal 
appearance . ...•...........•...•... ( ) ( ) ( 
2. Appreciation of cultural heritage. ( ) ( ) ( 
3. Correlate art with other learning. ( ) ( ) ( 
4. Self-confidence ••••••••••••••••••• ( ) ( ) ( 
5. Original or creative thinking ...•• ( ) ( ) ( 
6. Observation power ••.•••••••••••••• ( ) ( ) ( 
7. Hobby interests •••..•••••••••••••• ( ) ( ) ( 
8. Insight and sensibility ••••••••.•• ( ) ( ) ( 
9. Art slt111 s ..........•........•.•.. ( ) ( ) ( 
10. Discriminating consumer .•••••.•••• ( ) ( ) ( 
11. Art history •• ~ •••••••••••••••••••• ( ) ( ~ ( 12. Experimentation and exploration ••• ( ) ( ( 
13. Self-expression .•.••••••••..•••••• ( ) ( ) ( 
14. Develop aptitudes, abilities •••••• ( ) ( ) ( 
15. Appreciation, or thlerance of oth~ · . · (. ! ) ( ) ( 
era' modes of expression. 
16. Other objective(s). Please state 
( ) ( ) ( 
17. ( ) ( ) ( 
18. ( ) ( ) ( 
v. Art Teacher's Educational and Professional Qualifications 
A. In classifications which apply to you, list your years 
of training. 
Years 
1. College 
2. Teachers' college 
3. Art museum school (professional 
----- 4. Professional art school 
5. Other. (Please state) 
level) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
) 
~ ) 
) 
) 
) 
) 
) 
----------·----------------
B. Major area of concentration in your educational training? 
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C. What number of years have you taught to date? ___years 
D. Are you doing art work of any type now? Encircle: yes 
no 
If answer is yes, indicate what kind. 
------------------
E. wnat do you think a university can do to improve the 
secondary-school level art program? Please use the 
other side for your answer. 
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DETAILED DATA IN TABULAR FORM 
Table 1. Percentage of Students Enrolled in the Art Program 
arid Class Periods per Week for Art 
Sch- Percent Enrollment and Class Periods for Art 
ool 
Sys- Gr. Art Gr. Art Gr. Art Gr. Art Gr. ,Art Gr. Art 
tem ~ Per- 8 Per- 9 Per- ~0 Per- 11 Per- 12 Per-iods % iods % iods iods % iods % iods (1) (2) (3) (4} _(51 (6_)_ 17_1 (8) {9) 1(10 (11) 1(12) 1(131 
A. • 100 1 p..oo 1 4 5 13 5 10 5 8 5 
c •• 100 100 5 5 5 5 
E •• 100 1 ..... P,.oo 1+ 2-5 2-5 2-~= 2-5 
G •• 100 1 100 1 ~0 2 P..5 2 15 2 10 2 
I .• 100 2 100 2 14 2 
I •• 100 3 20 2 10 2 
K . • 100 2 28 2t 8 5 4 5 4 5 4 5 
].f •• 100 2 100 2 40 2 4 3 4 3-5 2 4-8 
0*. 100 2-4 fl.OO 2-4 same fol all remaining years 
I i i l l 
* Private school. Choice may be made in one of the arts 
after the seventh year. 
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Table 2. Art Teachers' and Art Supervisors' Educational and 
Professional Qualifications 
- I 
Art jYears Years Years of Years of Fine \Comm'l Crafts 
Teacher of of Teachers Profes '1 Arts Art 
and Teaoh- Coll- College Art (Active in areas Art ing ege School 
Supervi- designated) 
sor* 
( 1). (2) (3) (4) (5) (6) ( 7) ( C$) 
A. • • • 18 4 2 5 I 
B • • • • 20 3 2 1 I 
c .•.• 37 2 ~ D. • • • 6 4 1 I 
E ..... 35 5 
F • • • • 18 5 I 
G. • •. 22 5 4 
H. • • • 26 4 I 
I. • • • 30 2 
J •••• 24 5 I 
K. • • • 21 4 I 
*L . • • • 20 5 I 
-J~M • • • • 24 5 j ~ *N • • • • 27 6 4 
*0 •••• 9 1 4 I I 
*P • •· • • 20+ 1 4 j 
-11-Q •••• 6 4~ ~ *R. • • • 33 I I j s .... 30 4 ~ T • • • • 10 5 I I 
Columns 6, 7, and 8 indicate the areas in which t hese 
people are active out- of - school hours, either as projects 
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for remuneration or for pleasure and personal growth in the 
field of art. 
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Table 3. Number of Votes Given by Art Supervisors and Teachers 
of Art to Objectives Listed for Art Courses of Study 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
1 o. 
11 
12 
• 
• 
• 13 
1 4. 
5. 
J6 • 
Number of Times Voted 
Objectives Junior High. Senior High 
~ajor !Average Minor Major Average Minor 
Impor- Impor- ·Impor- Impor- Imp or- Impor-
taee tance tance tance tance tance 
{1} (2} (3} ( 4) (5) (6) (71 
Improve environ-
ment, personal 
appearance ••••••• 4 8 4 4 
Appreciation of 
cultural herit-
age . ••••••••••••• 4 8 1 4 4 
Correlate art . . I .. 
with other 
learning •••••.••• 5 6 3 5 3 :3 Self-confidence •• 7 6 2 7 4 Original or I creative t hink-
ing . ..........••. 11 2 1 10 
Observation 
power •••••••••••• 8 4 1 9 1 
Hobby interests •• 2 8 2 4 3 1 
Insight and 
sensibility •••••• 7 '4 1 6 4 
Art skills ••••••• 6 5 2 6 4 
Discriminating . 
consumer ••••••••• 5 5 2 5 4 
Art history •••••• 2 4 3 4 3 
Experimentation 
and exploration •• 7 6 7 3 
Self-expression •• 7 6 6 3 1 
Develop aptitudes 
and abilities •••• 9 2 1 8 2 
Appreciation, or " ' 
·-
tolerance of oth-
ers modes of ex-
pression ••••••••• 4 5 3 4 2 2 
Other. (Please 
state) ••••••••••• 1 1 
* Conservation o I I materials I I : i 
* Only one contribution w~s made here. It is the one stated. 
Number voting for Junior high,l5; for senior high, 12. 
Table 4. Art Subjects Included in the Art Programs of the 
Junior and Senior High Schools 
Art Subject Number of Schools Including the Activity 
Junior High Senior High 
(1) (2) {3} -----------~~----------~----~~~--~----~~~--------
1. Drawing . ............• 
·2. Painting ••••••••••••• 
3. Clay modeling •••••••• 
4. Sculpture •••••••••••• 
5. Desigr.L • •••••••••••••• 
6. Ceramics •••...••.•••• 
7. Metalcraft .•••••••••• 
8. Jewelry •••.•••••••••• 
9. ~eaving •••••••••••••• 
10. Stage design ••••••••• 
11. Leathercraft ••.•••••• 
12. History of art •••.••• 
13. Graphic arts ••••••••• 
14. Commercial art ••••••• 
15. Illustration .•••••••• 
16. Fashion design ••••••• 
17. Interior design •••••• 
18. Photography •••••••••• 
24 18 
24 18 
i8 12 
12 3 
17 15:. 
12 6 
12 6 
8 9 
3 0 
7 0 
7 0 
10 3 
11 15 
12 18 
15 15 
6 15 
8 9 
0 0 
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Grades 7, 8, and 9 are grouped under Junior High, (2); 
and grades 10, 11, and 12 are grouped under Senior High, (3). 
Eight junior highs are included, and six senior highs are 
represented in the tabulation. 
The maximum count for the junior high (2) is 24; and the 
maximum count for the senior high is 18. 
Table 5. Per Capita Budget Allowance for Art Supplies and 
Equipment for 1956-57 
Budget Allovmnce per Capita 
and Art Periods a Week 
School 
Art Persor:-fperiod 
Supplies Equipment Periods Budget 
per 
Week (1) ( 2) { 3) (4) (5) 
A Absorbed n general budget 3 $ .50 
B $2.50 Not fixed 5 
c 2.00 Not fixed 
D ~ s.oo 5 
E 3.00 ¥s.oo 1 3.00 
F 3.00 5.00 3t 1.45 
G .50 1 .50 
H 2.00 3.00 1 1.00 
I I 2 
J 1.00 1.00 2+ .so 
K Need filled by art director 3 
L Need filled by art director 5 
M l .60 2 .30 
N i 4+ • 7;) . . 
O,a I 3. 99 .50 3 1.33 
b j 4.22 .50 3 1.41 
The art periods per v1eek given are the averages for 
the t hree or four year high-school programs, and the two 
or three year junior-high-school programs. 
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Table 6. Salary Schedules for Art Personnel of Participat-
ing School Systems as of September, 1957 
School Grades 7, 8 Grades 9-12 Supervisor 
System or 7r 9 or 10-12 of Art 
Minimum Maximum Minimum Maximum 
(1) (2) (3) (4) (5) (6) 
A. • • $3638 m. · $6500 same Salaries 
3424 w. 6100 
in 
c ••• 3650 B. 7100 $3750 B. $7300 
3750 M. 7400 3850 M. 7600 some 
3850 M&l 7700 3950 M&l 7900 
systems 
E. • • 3800 B. 6000 same 
3900 M. 6100 exceed 
G. • • 3200 B. · 5000 same maximum 
3400 M. 5300 
3600 M&l 5600 for 
I • • • 4000 m. 7050 same teachers-
3800 w. 6650 
ranging 
K •• • 3350 B. 5350 same 
M. 5550 from 
Dr. 5750 
$70. to 
M. • • 3300 B. same 
3400 M. i 1000. 
M&l 5900 i 
I 
·-
The lowest salary for art supervisors in this study is 
$4,720; the highest is $7,428. 
180 
181 
Table 7. Number of Schools in Systems of the Study and Number 
of Art Personnel i n the School Systems :Their Ratios 
--· - ·~. ·~ -.... 
Number of Number of Art Art Setto o1::s/Ar.t-
School Schools Art Sup- Con- P.~$onn~l· .·: · .. ~ Ratio 
System to be Teachers erv- sul- Schoo 
Serviced I isor tant to Pe 
e1em. lj .h. s.h. e1em. j .h. s.h. onnel 
(1) (2) ( 3) [(4_1 l51 1{_§_1 ,( 7) {8) {9} (10) l11) 
A 6 1 1 1 1 1 8/3 2.3 
c 
----9--- 1 --7-'--- I 3 1 10/11 0.9 
E ~~-16--- 4 ----11--'--- 1 20/12 1.6 
G ----6--- 1 1 , -1 1 7/2 3.5 
I 27 5 1 7 3 1 3 33/14 2.3 
K 14 8 1 10--.-1 1 ' 23/13 1.9 
M 8 2 1 1 4 1 1 1 11/7 1.5 
I I 
The dash es (---) indicate area of coverage 
1s 
rs-
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